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THE ADJUSTMENT PROBLEMS OF LATIN AMERICAN STUDENTS
ATTENDING SELECTED CALIFORNIA UNIVERSI1'IES

Purpose: The purpose of this study was to identify the academic
and non-academic problems of adjustment +,;o the Amer:i:can culture
and educational system as perceived by Latin American student:~
attending selected California universities. A second purpose
was to identify and compare the differen,~es in problems perceived by undergraduate male and female Latin American students
from their respec~ive viewpoints.
A third purpose was to identify the expected readjustment problems when the students return to their countries. The
fourth purpose was to determine the nature and the helpfulness
of the orientation program needed before the students came to the
U.S., and after their arrival.
Procedure:

The survey questionnaire method was used to obtain
The sample
population of this study consisted of 240 undergrandate students
who met the criteria set for the inclusion of the students to be
studied. The responses to the questjonnaire s'catement by number
of students who actually responded, were analyzed by using percentages and ona way analysis of variance at the .05 level of
significance.
th~elevant data from the Latin American students.

Co!!Cll!Si(::!!!:l_: The findings of this study indica ted that:
(l)
'l'he major r.cademic problems encountered by Latin American students were found 1:0 be i.n the basic communication areas and of
writing, reading, and oral skills.
In addition, students fou~d
it difficult to participate in classroom di.scussion because of
their lack of confidence in their general use of the ~nglish
language. Students did not receive adequate assistance in academic profram plYnning in courses that were compatible with the
needs and goals of their na~iv~ countries.
(2) Major nonacademic problems related to the unavailab1lity of sufficient
financial aid, insufficient interna~ional news relating to the
political status of their country, ~djusting to social interaction, food, time orientation. hou3ehold chores.
(3)
There
were minor signii:!.cant dif:!'erences hetweeu males and females in
their perception of acada~ie and non-academic problems.
(4) No
siguifica~t differences existed botw8~n males and females in their
opinionR of the problems they will ~ncounter u~on r~turning home.
Th~ mr..jor area o:f co:lf!crn of "toth m,t.l,3s and females g1·oups was
Ui)on th~~ :fc:!r t.h~:.t new i~novations woulr! not
be aecepted in th<;lr countr.1cs.
(!j)
The findings lndicater:l a
high perc·cnt[...go .:-;f G~u~.ir=~r'u'3 ,J;ho :rar-'Li\";ipn.ted ueither in an
ori<~r<taticn program .in lhe American uuivcrsH.ies nor in Latin
American universities.

pri.tia:ri1y ccnte:red

( l) !\ complete program of (Jri.entaticn shouJ L!
cric!lt:ati.on offerr;)•.! by their naU.vt~
cou3try ~av<~rnments or sponsoring instjtutions.
(2) The Amerjcan Utlivcri;ities sho!tlrl tJrO\~ide an ex~ensive orientatlon pro~re;J.f:l in l>uth academic attd n•)n-aca.c:l)r:d.c at'!)U.s.
(:'1) It wonld bo
hPlp[ul tt the foreign Rtudent bo met by an AmPricau student
sr1onsor who wou1d h(!Jp hirnfhcr find housi!1~;, :i.'ac.i.1.!.tat:i.ng· their
i!l:it.ia.·l ~ldjue;tl;Wnt t.o the, now ·~n:t:iJ•cn,ment.
(·1) Pnri.odicaJ.
R~:co,nmetH.Iat.i.ons:

·ii;cfli~Iea-··p-rf.ct8r-arture

(n(:<~tings ~Nl

th Lbc Fo:rt··ir;n Studcu'i.:.s !Hlv.i~o~~ nnci acarlemtc t~d..yjr-;ol~
wo:1.ld g:ive ::ul orportnnity to Lr!.tir! J\rneriean :-:·tudr;nt~ or t::omrnPnic·;'"\.'1,..!; W-l.'f"IJ C1}•erc..: jp -:.~nr:.l<i.nv· "tJ1:1t·i('JV=~ f't.) t~-(~11' rn·obJPlWJ

c'ii)' St~~-~~;-;~t~·· ~~hou]~~i b~~ l~J:O·;;~;i~_~nt 'i:J eo~r;{ll;_;~-j('~tti(;~ ;kt:ils l"~t-~f~)~(~

r.-;tart.ing thct1· aeadt~nJ.ie pcog~_--am.
(G) 'fhe uc~:..Jcn:ic. eut·::c1cu'ium
i11 1\mc~;:jc.~ •. n ar.. _tvi~l":-;~.ttr:[) sh~JUf{~ .ineiul~(:. prc.~.c.::·i.ecd
t:caii;.i.ng and
l'1cd.d wo·tk expcrif:ncc~n .i.n th~; arca.EI t"~f r~turiv unc.it..!t'tr.J:nu by L~ttln

Am0ric:R1t

student$~
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CHAPTER I
NATURE AND SCOPE OF THE PROBLEM
INTRODUCTION
In recent years the number of Latin American students
coming to the United States for
at a very rapid rate.

ad~anced

study has increased

During the years of 1976-1978, the

number of Latin American students in the United States increased from 32,240 to 38,840 (Open Doors 1977-1978).
Latin American students come from different socioeconomic backgrounds and from technologically underdeveloped
nations whose cultures, traditions, values, customs and employment opportunities, as well as their educational needs
and training, are very different from those of North American

students (Ruscoe, 1968).

The industrialization and the use

of natural resources in the countries from which the students
have come depend upon the training and p:rofessional skills
which the students are able to acquire in the United States.
The typical undergraduate Latin American student is a male
or female between 18 to 24 years of age who
Un1 ted Sta t•,::s four or more years.

studi~d

in the

This student holds an li'-1

or J-1 visa (a student visa which is issued by the U.S.
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Latin American governments, as well as other developing
areas of the Third World, have considered education one of
the first priorities in planning the development of their
countries.

These governments as well as their citizens,

have used North American universities as their
training institutions.

prin~ipal

The number of students coming to the
propor~

United States of America is increasing, and a large

·

tion of the Latin American students are sponsored by their
own government or by private foundations.

Some finance

their own education through savings or family financial support.

These students will probably have some impact upon

Latin American development in the future, because many of
them will return to their respective countries after the
completion of their studies.

Many will occupy important

positions in their fields and will collaborate in the future
planning and development of their countries (Ruscoe, 1968;
Melendez Craig, 1969).
However, education abroad presents some issues that
are important to consider, such as the students' adjustment
to the American educational system and their readjustment upon

returnj.ng to their home c6untries.
19'78).

(Sanders, 1978; Pruitt,

Latin American students, as well as other foreign

students, experience adjustment problems that are not unique
to them, but are common to most foreign students.
ca.ust'.;d by "cultural

shch~k 11 ,

They are

the initial impact of being ex-

posed to a new cultural and educational environment.

Somo of

3

the problems arise because of differences in the environment,
language, academic life, and teaching methods that are encountel"'ed.
Many Latin American students studying in the United
States come from wealthy families; other have been granted
scholarships.

They have been taught in high school that

the United States is a highly developed country with a high
standard of living and that everything is done with machines.
The students believe that the universities have large laboratories and libraries, and that all teachers have doctorates
and work on research;

The students also believe that even

if an American family is not wealthy, life is still easy,
and that in this land of plenty they can find jobs without
much difficulty if the

Uni~ersity

permits it.

Thus, Latin

American students have a number of preconceptions and misconceptions about the United States, and the emotional problems and stresses which develop in the predeparture period
are caused primarily by the anxiety and desire to "discover
this new world".

(Caldwell, 1973).

The initial impact of "cultural shock" is great and
the language barrier confounds it.

For students coming

from a more traditional culture, the onrtish of what seems
to be excessive freedom can be disconcerf{ng.

Latin American

students fac8d with the kaleidoscopic American culture are
overwhelmed.

Everywhere they see advertising, and the

permissive values underlying it are novel, if not disturbing.

4

The

pace of life is much quicker, and the customs are very

different.

(Oberg, 1972).

After meeting other Latin American students at the university, the students begin to feel more secure.

The first

process in the adjustment is getting to know the university,
especially the cafeterias, which are quite different, including the dining hours and the food selection.
ments are also novel.

Living arrange-

Students living on campus are shocked

to discover that some dormitories are coeducational (Ruscoe,
1968; Melendez-Craig, 1970).
The Latin American students are expected to blend in
with the student life style, but to a young man or a woman
from a close, protective family in an authoritarian system,
the emphasis on individualism seems irrational.

The stu-

dents find that there is much about American society that
bewilders or annoys them.

In addition, they feel misunder-

stood by many Americans.
Communicatton is another problem preventing Latin American
students from being.assimilated into the mainstream of
university life.

The students experience stress whenever

they do not understand a conversation, and often appear to
be <1loo f and withdrawn, when in real :l ty tlley are unable to
understand or at least to respond appropriately or without
an accent.

Lack of communication poses many hardships,

especi.ally wben the student's roommate does not speak
Spanish.

Also many students experience feelings of insecurity

5

when they walk around campus, and they feel alienated from
other students and the faculty.
At first they are impressed with the American custom
of saying "Hello" to everybody, but later they conclude that
Americans are only superficially friendly.

Sometimes the

only communication between people is a "Hi" and a quick
smile and "'Bye", as people rush past one another.
Administrative and academic organization, as well as
registration procedures, are not always clear to the students
newly arrived from a foreign country.

There is a need for

orientation in the academic programs in order to familiarize
the student with the American educational system, academic
standards and social behavior.

Moreover, there is a need

for re-orientation upon returning home.

This information

would be helpful in the process of assisting and counseling
the Latin American students before they leave their own
countries and upon their arrival in the U.S. (Senders, 1978).
During the academic year of 1977-1978, 235,509 foreign
students were enrolled in American universities.

With the

rapid growth of the foreign student population, it seems
desirable that counseling services be made available to help
students determine whether the training and skills they wish
to acquire will be relevant and useful when they return
home (Pruitt, 1958, 1978; Sanders, 1978).

6
Statem(~nt

of the Problem

Latin American students are confronted with difficult
problems in adjusting to a new cultural environment and
educational system (Ruscoe, 1968).

Students face academic

and non-academic problems in adjusting to American culture, language, values, and social environment upon their
arrival in this country (Oberk, 1972; Van Buren, 1974;
Klineberg & Hull IV, 1979).

Moreover, they will encounter

problems of readjustment when they return home to an envi.ronment which is different from that to which they have
become accustomed in the United States (Sanders, 1979;
March, 1975; Corey, 1979;· Klineberg & Hull IV, 1979).

Purpo~e

of the

-~~~udy

The major purpose of this study was to identify the
academic and non-academic problems of adjustment to the
American culture and to the American educational system as
perceived by Latin American undergraduate students.
A second purpose was to identify and compare the differences in problems perceived by undergraduate male and
female Latin American students from their nespective
viewpoints.
A third purpose was to identify the expected readjustment problems when the students return to their countries.
The fourth purpose was to determine the nature and the

7

helpfulness of orientation programs needed before the students come to the U.S. and after their arrival.

Significance of the Study
A review of the literature indicates that, to date,
little research has been conducted specifically on the
problems of adjustment perceived by Latin American students
(Eric search 1979).

This study suggests ways to minimize

the existing problems on the part of both the Latin
American sponsoring agencies and the American institutions.
The study may also be of assistance in improving the
procedm·es by which Latin American students are assisted

and counseled before and during their experience in the
United States.

Knowing the needs of the students and their

major adjustment problems, University Foreign Student Advisors and Academic Advisors will be better able to help
the students to cope with new situations and to provide
adequate orientation and academic programs.
A Q~Ir·n~+~'))l 0

~l'1rd T irt1l·~ati01)8

Of

·thP

0

tttdy
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As in all research, this investigation is grounded
on certain assumptions and limitations.

Some of these assump-

tions and limitations are:
l.

'~'hat.

a1l Latin ArtH'}.rican students in this study

8

could read and understand the statements of the questionnaire.

2:

That the Latin American students responded honestly

to each statement of the questionnaire, "Adjustment Problems
of Latin American Students attending Selected California
Universities."
3.

That the institutions surveyed have Latin American

students who are representative of such students in all
California universities.
Limitations
l.

This study was limited to the undergraduate Latin

American students enrolled in four selected Northern California universities during the 1979-1980 school year.
These students are younger, less mature and have close
family ties.

In many cases the students are living away

from their families and native countries for the first
time in their lives.
2.

This study was limited to the students enrolled

in two private and two state universities, because a concentration of undergraduate Latin American students was
found in this area.

Another reason for selecting these

institutions was that they were willing to cooperate and
tttat they represent 'both private and publie systems.

Also

their location was convenient for the researcher.
3.

The study was further limited to students who have

9
had a minimum of one semester at their respective universities.

The investigator felt that this length of time

was necessary in order for the students to adequately respond to the questionnaire items.

Procedures

U~ed

in the Study

The investigator gave personally to each Foreign Student Advisor in the four Northern California Universities
a packet containing a cover letter, numbered questionnaires,
and a stamped, self-addressed return envelope for each participant.
The cover letter, designed to seek cooperation from the
Latin American students, explained the purpose and nature
of the study, named the university

~he

researcher is associ-

ated with and gave complete instruetions for the completion
and return of the requested information (See Appendix

A).

In addition, the cover letter conveyed a promise that
all answers would be kept confidential and that no Latin
American students would be ident{fied in the study.

Numbers

on the questionnaires were used for identification in order
to allow follow up letters which were mailed to the Latin
American students not responding Lni tially (See Appendix

B).

Definitjon of Terms
The objectives and procedures of the study required the

10
use of certain technical terms.

The following operational

definitions are provided to facilitate the usage of these
terms in the study:
Culture
The pattern of all those arrangements of materials
or behaviors whereby a particular society achieves for its
members greater satisfaction than they can achieve by themselves.

It includes social institutions and knowledge,

beliefs, monies, customs, and habits achieved by a man as
a member of society (English & Chapney, 1959., p.

l~j3).

~djustment

The process of finding and adapting modes of behavior
suitable to the environment or to changes in the environment (Good, 1973, p. 12).
Foreign Studen!
A student from a particular culture studying in and

1

about another culture, and so referred to as an alien learner
or unrelated pupil (Good, 1973, p. 562).

_pn de X:l{.~_ad ~~-t~. ·
Student taking a course leading to a first degree in
higher education (Page

& Thomas, 1977, p. 351) .

.!!.".:::::!~ e 2:J~~~.P ~l]_d e ~~LAd v_1-_~?o r

Advisor who helps foreign students adjust academically,

11

socially and environmentally to campus and community life
(Page & Thomas, 1977, p. 138).
~E~stment

Problem

A circumstance or a situation which disrupts or inter-

feres with the normal process of psychological development
(Good, 1973, p. 13).
Latin American Student

A native or naturalized citizen of a Latin American
nation, especially one of European descent who speaks one
of the Romance Languages.
Culture Shock
"Culture Shock" is a name given to a feeling of disorientation or confusion that often occurs when a person
leaves a familiar place and moves to an unfamiliar one
(Ernst, 1979, p. 1).
Thr~ Latin American Scholarship
--Universities

Pr~r.a1p

of

Am~rican

The objective of the Latin American Scholarship
Program of American Uni ve:esi t:ies is to improve the ten.ching
and admin:l.strative stat'fs of Latin Amer:i:can universities.
Th0 LASPAU program involves graduate level education to the
Master's degree for Latin American students in the U.S.

12

universities.

LASPAU considers only those candidates who

have been officially nominated by a sponsoring Latin American university and guaranteed a teaching position upon completion of their graduate studies in the U.S. LASPAU screens
approximately 800 nominees per year, serves as a liaison
between those selected by North American institutions

and

the scholars' home universities, assists U.S. university
teaching and administrative personnel in dealing with its
LASPAU students, and facilitates the reincorporation of the
program's graduates into their home institutions' teaching
staff upon their return.
In the last few years, Latin American rectors and
deans have shifted the emphasis in their nomination of
new LASPAU candidates from the undergraduate to the postgraduate level.

More recently, nominees have usually re-

ceived their first degrees at their sponsoring institutions,
have had one or two years of teaching experience, and have
demonstrated a continuing interest and talent for serving
their universities.

(International Dictionary of Educational

Liaison, 1973, p. 346.)
UNESCO
A specialized agency of the United Nations.

Its com-

plete name is the United Nations Educational, Scientific
and Cultur::.tl Organization.

UNESCO works for the under-·

standing and cooperation among peoples everywhere.

It tries
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to promote a respect for justice, the rule of law, human
rights, and basic freedom for all peoples.

It was estab-

lished in 1946 and has headquarters in Paris.
140 countries are members of UNESCO.

More than

The agency carries

out programs only at the request of its members.

These

nations provide most of its funds (World Book Encyclopedia,
1979).
Summary and Organization of the Study
Summary
Chapter I provided an overview of the study.

The

study was introduced and its purpose was explained.

The

significance of the study was discussed, followed by the
limitations of the research and information needed to complete the investigation.

The assumptions of the study,

procedures of obtaining data, and definitions of terms
concluded the chapter.
9-.:~~g-~lj_:}'~ation-~f the S! u~~~Y...

Chapter II is a report of the related literature and
research which made significant contributions to the concepts investigated in this study.

The context of

inter~

national education is described, and the adjustment problems

of forej gn students are reported and their implieations
plored.

ex-~

Their attitudes toward returning to their native

countries arc also reviewed.

Finally, the orientation pro-

grams and the itilportanee of the role of Foreign [\tudents Ad-

. r·
v::u=;o

~

h

r-c.. '1·Yt;ed.

14
Chapter III deals with the research design and methodology.

The population and sample are identified.

The

construction of the questionnaire, the pilot testing of
instrument, the procedures followed in the implementation of
this research, the method of data collection and the statistical analysis of the data are explained.
Chapter IV presents the findings derived from the self
administration of the questionnaite.
and charts are presented.

Appropriate tables

Evidence corresponding to each

question is considered.
Chapter V summarizes the first four chapters.

It also

includes a discussion of the conclusions and recommendations
which can be drawn from this study and the implications of
these conclusions for future research.

CHAPTER II
REVIEW OF THE LITERATURE
The literature pertaining to this study was reviewed
in four areas.

They were: (1) The context of international

education; (2) Adjustment problems and cultural backgrounds
of foreign students; (3) Attitudes toward returning to
th~ir

country of origin; (4) Orientation programs and the

role of the Foreign Student Advisor.
I.

The Context of International EducaTion

Much research hks focused on investigating the history and goals of international education and student exchange.

International education has grown in response

to the changing cultural and political realities of the
world and in accordance with the varying stages of crossnational contact exchange and mobility during the present
decade (Eliot, 1968).

Because the U. S. is one of the

countries with an extraordinary flow of foreign students,
3.t seems important to examine American participation in

the history of international education and the exchange
of

s~udents

in the context of recent needs and develop-

ment of the countries of the Tbird World.
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'fhe History and

Goal~_Q[:_}nternational

'Education

The historical analysis of international education
begins by focusing on the earliest records of travel and
exchange

(Deutsc~,

1970).

There is evidence of cultural

interchange in prebiblical times

(Deutsc~,l970),

and

for many centuries people have been crossing national
and cultural boundaries to be educated (Klein, 1977).
International education has existed since ancient times
and has continued through the stressful periods of development in many countries (Brickman, 1968).
Matraux (1952) states that the main motivations for
study abroad are the desire to obtain knowledge through
attendance at professional schools and to complete the
educational process through contacts with other people.
In Europe after World

WtU'

II an increasing number of ex-

change students became a part of cultural programs that
were promoted by different governments in order to supp6rt
thej.r foreign policy.

(Matraux, 1952; Klein, 1977). Since

World War II,cross-cultural

education has been charac-

terized by the increase of planning, organization and
the effort to facilitate student

ex~hange

as a means of

improving understanding and good will among the nations.
(Matraux, 1952, p. 25).
International students have been coming to the
United States in significant numbers since the late
nineteenth century.

By 1904, according to U.S. government
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records, there were over 2,500 foreign students attending
schools here, and by a few years later that
nearly doubled to 4,856

nt~ber

had

(Hood R. Random, 1979).

Following the First World War, the academic relations
of the United States with other countries were enhanced
by the increasing influence of America throughout the
world and by the growing prestige of American scholarships
(Matraux, 1952).

In 1936 the U.S. government signed a

contract at the Convention for Promotion of Inter-American
Cultural Relations.

This agreement provided for the ex-

change of students and professors of other nations (Winchester & Gilberton, 1973).

It also marked the offiCial

entry of the United States government into the field of
international cultural cooperation (Bodeman, 1957, p. 40).
In 1921 the Institute of International Education
(founded in 1919) conducted the first census of foreign
students in this country and found a total of 6,700.
1930, the number reached 10,000.

By

Between 1930 and the end

of World War II many nations participated in studentexehange programs in order to promote international understanding among the nations (Hood and Reardon, 1979).
During the years 1946-1949, the number of foreign students
in the United States reached 25,000.

In addition, the

establishment of the United Nafiions Scientific and Cultural Organization (UNESCO) and the passage in 1946 of
the~

F'ulbl':i.ght Act marked the advent of an era of

(~xpanded
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international educational interchange.

The Fulbright pro-

gram was developed with the idea of promoting international
relations and of responding to the need for security and
assistance to other nations (Sanders & War, 1966; Hood &
Reardon, 1979).
The Committee on Educational Interchange Policy (1955,
p. 5) found that the following goals were given by students coming to the United States:
1.

To advance the candidate's personal and
professional development

2.

To prepare the candidate for service to his home
country through the acquisition of additional
knowledge and skills

3.

To provide international understanding

4.

To contribute to the advancement of knowledge
through cooperative student work on research
with professional colleagues in the United
States

Deutsch(l970) suggested that the main goal in American
institutions is to introduce foreign students to a culture
other than their own and to develop insights into the
different cultures and societies in the world.

Recently,

and especially since World War II, the foreign student
pO(HllR t:lon

has changed both in number and composition.

Today's foreign student population in the U.S. includes
young peoplG from a large number of countries, most notably
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from developing countries

(Spaulding & Flack, 1976).

During the academic year 1977-78, 235,509 foreign
students were reported to be studying in the United States.
Over the years, the vast majority of these foreign students
have come from South, East and West Asia, particularly
Iran and Saudi Arabia (Open Doors, 1977-1978).

These

( .~······

,,

foreign students are enrolled iti American colleges where \
they undergo a process of adjustment and significant personal and professional changes during their several years
of study.

Upon completion of a college education, these

students provide trained leadership for the development
of underdeveloped countries.

They also indirectly promote

positive relationships among the nations of the world.
International Education and
I1i-:terr1ational HeTations-International education is a term used to describe
the various types of educational and cultural relations
among the nations (Scanlon, 1960).

Scanlon, in a docu-

mentary history of international education, stated that
the period extending from the close of the 19th century
to the beginning of World War I marked the "greatest effort in the history of civilization to build a realistic
basis for world peacd'(Scanlon, 1960) ...
The efforts to foster the exchange of students in
order to develop understanding among the peoples of the
worJd

wer(~

rea1tzed :in the organization of the Institute

\

I
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of International Education established in 1919.

This insti-

tution created various organizations for fostering cultural
relations and student exchanges which were financed by the
Carnegie Endowment for International Peace.

The League of

Nations, through the International Institute of Cooperation, encouraged the exchange of students as a way to develop understanding among peoples (Matraux, p. 17).
After World War II, nations resumed their activities
in intellectual, educational, and cultural exchange.

The

multiplication and acceleration of activities in the sphere
of international education and cultural exchange in the
United States were witnessed during the post war years.
European countries increased their technical cooperation
with the developing nations (Scanlon, 1968).

UNESCO and

other intergovernmental institutions also contributed to the
growth. of. student

and faculty exchange (Brickman, 1960).

Many a:uthori ties in the field reccg11i2:ed that educa-tion was viewed by developing countries as a major vehicle

/

for political stability and economic growth.

Western

countries were involved in the process of assisting developing nations in cultural and social transformations.
CScanlon Shields, 1968).
Foreign policy considerations further motivated many
western governments to promote, directly or indirectly,
exchange of students and academic personnel.

The United

States government recognized that education and cultural

21

affairs were important factors in foreign policy following
World War II.

There is a relationship between factors such

as educational exchange, international relations, economic.:
assistance and political objectives (Deutsch, 1970).
Laves (1961, p. 14) indicated that the main contribution of international education are:
1.

Strength~ning

bond~

2.

Broadening peaceful and mutual understanding by

the

among western nations

beneficial relationships·with Communist countries
3.

Promoting economic development in the context
of a world economy

4.

Developing more produc.tlve ec.onomies and democratic and dynamic institutions within the new
countries

5.

Strengthening the procedures and institutions of
international cooperation.

It can be seen from this that international education
plays a vital role in developing peaceful and productive
international relations.

Individual foreign students,

therefore, are indirectly contributing to the peace of the
world.
Educational Needs of the Countries

At the present time, there is Rn interest anrl a need
for better economic and educaticnal development in the
countries of the

Thi~d

World (Deutsch, 1070).

With the
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emphasis upon economic development and the need for human
resources in the Third World countries, the future direction taken by any country depends upon where the students
go, the needs of the country of origin and the type of
educational experience the students will have in a foreign
country (Brown, 1965).
The high incidence of illiteracy, poor public health,
ignorance of modern techniques in agriculture, and extremely
limited knowledge of industrial technology are of concern
to governments in most of the developing area.

The chal-

lenge to those societies is to increase and upgrade the
human resources so as to be able to contribute to the innovative development of the country (Lerner, 1967).
In the areas of the third world such as Latin America,
effectively-trained human resources are essential elements
in modernizing agriculture, in producing healthy, literate
and trained people for industry, and in bringing about
effective participation in the making of a nation.

This

is because these countries are predominantly\agrarian
economies which need to increase the march toward higher
levels of industrialization (Hursh & Roy, 1976; Walker,
1980).
In countries based upon an oil economy, such as
Venezuela,

profes~ionals

in many areas, particularly in

science and technology, are extremely necessary in order
to enable them to keep pace with the transition from a

23

largely rural and agrarian society to a more urban, industrialized society (Mancilla, 1977).

The needs of such econ-

omies have forced countries such as those in Latin America
to re-evaluate their labor resources, technical needs and
financial capacity as well as their educational resources.
Clearly, an extraordinary effort was required to meet the demands of the new society in the present decade, and the
governments decided to send students abroad as a creative
answer to the challenge these countries faced (Mancilla,
1977).

Venezuela created a scholarship program with well-

defined short-term goals, the most important of which was
to develop the human resources required for the scientific
and technological development of the country.
Latin American countries are not alone in seeking
educational development.

Oil rich

count~ies

of the Third

World such Sa.ud'i Arabia, Libya, Iran and others are investing part of the benefits from their oil to obtain
permanent wealth by training their own people in technological fields in Europe and in the U. S.

Saudi Arabia

had a development plan which dependG upon the training of
manpower in almost every sector of the economy; education
is considered the means to achieve this goal.

At present

there are more than 6,000 government-sponsored Saudi Arabian
students in the U.S., and the most popular fields of study
are educa.tion, engineering and business ma.nagement (Hood &
Reardon, 1979, p. 22).
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The economic needs of these countries call for professionally trained and educated populations.

Consequently,

governmental and non-governmental programs for study abroad
have grown to meet those new demands (Wood & Reardon, 1979).
Recently the Agency for International Development through the
National Association of Foreign Students Affairs (NAFSA),
sponsored a workshop to examine the needs of the countries
of the Third World and what U.S. schools are doing to bring
appropriate technology into their curricula, not just for
engineering, but also for science, agriculture and business
managemenc.

Agency for International Development (A.I.D.)

believes that appropriate technology must be an integral
part of the development process, and they are concerned about
the relevance of U.S. education to the problems of developing areas (Walker, 1980).

The greatest flow of Latin American students to the
United States occurred at the beginning of the 1973 academic
year with the announcement o1 a new scholarship program called

Gran Mariscal de Ayacucho, a program that is administered by
the Venezuelan government (Edgerton, 1975).

The program

actually started in 1974 as an experiment in international
educational study and was named the Gran Mariscal Ayacucho
Scholarship in order to commemorate the 1824 Battle of
Ayacw:ho where Mariscal Antonio ,Jose de Sucre helped. in the
liberatlon of Latin America (Mancilla, 1977).
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The foundation Mariscal de Ayacucho is one 6£ the ·major
projects in training human resources in Latin America and
represents a major investment in human development and an
effort to give more students an opportunity for higher education (Edgerton, 1975).

The Venezuelan government seeks to

equalize educational opportunities by offering these scholarships to students from lower socioeconomic levels.
Academic advisors in American institutions play an important role in the future of these countries and in the
planning of the academic program of the students.

Many re-

searchers have stressed the need for better orientation of
students as to academic goals, actual course content, relevance and applicability of the subject matter to their own
countries.

It is necessary to facilitate the fulfillment

of the students' own objectives and potential for contributing

to the welfare of their home countries (McCrone, 1975;
Nafsa, 1947; Sanders, 1978).
The results obtained from the Institute of International
Education annual census of foreign students are reported each
year in the Institute publication, Open Doors, and have refleeted

H

continuing growth.

The number of

foreir~n

. reported by census indicated that the number had

students

l~isen

f:::om

118,000 to 180,000 in 1975 and to over 235,539 in 1978, the
highest figure ever recorded (Chronicle of Higher Education
1919.

The

number of foreign students per American institu-

tion had gone up from 67.1 in 1970-1971 to 95.2 in 1977-1978
''1 c-~
( Cll.-1' l.)})..·r'_f..,..~
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II;··'-f-:.~
a·h '-''P
E('J.1 Ll('./''t•)•t,,__-; ()0 J 1~ q"lq)
'--'~·
'-"
.... ~ •-

26

The countries of the Middle East have also increased
the number of foreign students on American campuses with
the idea of facilitating the development of those countries.
Examples are Saudi Arabian and Iranian members of OPEC who
have been sending a large number of students to American
campuses to receive training in several fields- (Edgerton,
1975).

A few years ago, the Iranian government signed an

agreement with Harvard, M.I.T., Stanford, Columbia and
Cornell Universities (Edgerton, 1975).
Members of the Organization of Petroleum Exporting
Countries accounted for 31.2 per cent of all foreign students
in the U.S. in 1977-1978.

Five of the OPEC countries Iran,

Nigeria, Venezuela, and Saudi Arabia were among the top 15
eountries sendi·ng students to the U.S. (See Table 1, Open
Doors).
In the case of Latin America, the number of Latin American
students in the U.S. increased from 32,240 to 38,840 (see
Table 2, Open Doors).

During 1978, Venezuela sent more than

7,420 students to the U.S.

Other top countries were Mexico,

5,170; Cuba, 3,530; and Brazil, 2,830 (Institute of Inter-

national Education, 1978).
The flow of foreign students has been increasing year
by year on each U.S. campus and according to Ramberg (1977)
the state of California has the highest enrollment.

(See

Table 3, Open Doors, 1977).
The largest percentage by region of origin is from Iran
Table

4~

Open Doors, 1977).
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Table 1
Foreign Students from Organization of
Petroleum Exporting Countries
(OPEC)

Country

1971-72

1976-77

1977-78

Algeria

47

770

1,680

Ecuador

468

710

880

583

1,090

1,820

Iran

6,365

23,310

36,220

Iraq

268

720

1,190

Kuwait

406

1,240

1,810

Libya

494

1,610

2,090

2,894

11,870

13,510

36

200

180

4,590
..

6,560
... ...

5

180

270

Venezuela

1,703

5,750

7,420

OPEC Total

14,090

52,040

73,550

lJA, 024

203,068

235,509

25.G%

31.2%

Gabon

2

Indonesia

Nigeria
Qatar
Saudi Arabia

821

.....

~.'

U.A.E.

Total Foreign
Student Enrollment
OPEC as a % of
World
Total
.. _______

___

,.

...,_

12.4%

·-----

~-~·"~,.,.-~ --~--

··----·-....----..

~

~
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Table 2
Latin American Students in the United States in
1976-1977 and 1977-1978

Country

1976-77
Base
Estimated
Number
Total

1977-78
Base
Estimated
Number
Total

Cuba
1,761
Jamaica
767
Trinidad and Tob~go
451
Bahamas
275
Dominican Republic
231
247
Haiti
Barbados
83
Caribbean, unspecified 109
Grenada
66
Netherlands Antilles
56
32
Antigua
St. Kitts, Nevis,
and Anguilla
26
British Virgin Islands 33
Other
33
Total, Caribbean
4,170

4,130
1,800
1,060
640
540
580
190
260

9,770

5,570

9,400

Mexico
Panama
N:Lcaragua
El Salvador
Honduras
Costa Rica
Guatemala
Belize
Total, Central
America

2,754

6,450
1,010
860
720
790
490
350

3,061
1,017
513
478
436
350
247
28

5,170
1,720
870
810
740
590
420

4,602

10,780

6,130

10,340

Venez;uela
Brazil
Colombia

2,456
1,052
1,045
824
448
346
303

5,750
2,470
2,450
1,930
1,050
810
710
640
580

4,395
1,679
1,516
1,154
64.8
493
476
439

Peru
Chile
Guyana
Ecuador
Argc:Jntina
Bolivia

433

365
306
337
211
148
48

2'11

246

2,093
1,272
606
529
320
319
143
76
57
50
21

*
*
84
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3,530
2,150
1,020
890
540
540
240
130

**

7,420
2,830
2,560
1,950
1,050
830
800.
740
590
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Table 2.

Continued.

1976-77
Base
Estimated
Number
Total
70
47

160

*

*

Uruguay
Paraguay
Surinam
Other
Total, South
America

7,122

Total, Latin
America

15,894

14

1977-78
Base
Estimated
Number
Total
119
26
21
2

200

16,690

11,315

19,100

37,240

23,015

38,840
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Table 3
Eleven Top States and Their Percentage Share of Foreign
Students
Ohio

Oklahoma

~

1966/67

CJ

1971/72

..

Pennsylvania

mmmJ

D.C.

1976177
1977/78

Michigan

Florida

Massachusetts

Illinois

Texas

New Vork

17.1""

U.lifotilili

O'lro

2%

4%

10%
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Table 4
Eleven Top Countries and Their Share of
Total Foreign Student Population
5.000

0
I

I

I

I

I

u.ooo

10.000
I

I

I

I

I

I

I

I

I

I

I

25.000

20.000
I

I

I

I

I

I

I

I

I

I

I

I

I

I

\'!!nezuela

Thailand

Mexico

Hong Kong

Canada

Nigeria

China

Iran

I

0

5.1100

10.000

15,000

20.000

I

2HHMJ
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Most of the students from Latin America are sponsored
by their own families, their government, or various scholarship programs.
as:

These include governmental agencies such

Agency for International Development (AID); Organiza-

tion of AmerLcan States (OAS); Pan-American Union; Fulbright
Scholarship Program; United Nations Educational Scientific
and C11l tural Organization (UNESCO) (UNESCO International
Bulletin, 1979).

Private sponsors such as Ford, Rotary

International, and Rockefeller Foundation Award Scholarships as do individual American universities.

Latin American

Scholarship Program (LASPAU) is an example of this type of
grant.

It has given opportunities to many students who are

planning to be professors, or who alreadyhad a teaching
position, in Latin American universities.

There are now

some agreements between Latin American universities and
Americans for Post-Doctoral research in America (UNESCO
Bulletin, 1978).
According to the survey of the Institute of International Education, 1977-1978, the U. S. government support
for foreign students has fallen by about 50 percent.

It

was also stated that opportunities for foreign students
to support themselves with jobs have dropped off sharply
(Chronicle of Higher Education, 1979).
Since the last decade Latin American students who are
sponsored by their governments must return and work in the
country for the same amount of time that they were abroad.
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·This helps to control the ''brain drain".

'l'he A. I .D. program

in Latin America is an example of such a control (Icetex,
Bulletin, 1978).

The students sponsored under this program

sign a contract, and if they decide to stay abroad, the
students must repay the amount received from the scholarship.
Th~ AdjuSt~~nt

:and Cultural Background
of Foreign s·tudents

The social experiences of foreign students in the United
States and their adjustment to a new cultural environment
have been the main topics of several studies during the last
decade.

When students decide to come to the United States

from foreign countries, it is because they are seeking to
obtain an education of high quality that is not available
in their own countries.

They come with high expectations

aud with the idea of finding better education and of studying
in

8.,·

more advanced and technological educational society.

They then will return to their homelands with broader horizons and the ability to share their knowledge and experience
with the people of their own countries (Altsacher, 1976).
However, the first impact is tremendous.

Oberg (1959,

p. 114) described this as "cultural shock," an anxiety resul t ing from losing one's "sense of when to do what and how. 11
It is created by the anxiety that results when the students
lose their familiar signs, symbols, and ways of behaving in
different situations (Oberg, 1972).

According to their
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cultural, personal and educational backgrounds,the adjustment experience will differ for most of the students during
the stage of "cultural shock" (Kahner, 1976).
Many authors (Coelho, 1958; Morris, 1960; Oberg, 1956;
Klein, 1977; Smith, 1956; Gullahorn, 1963; Brewster, 1956;
Davidson, 1961; Brislin and Van Buren, 1974; Kleinberg &
Hall,

1979) have been among those who have conducted studies

related to "cultural shock" as well as the "U Curve" of adjustment.

The "U" curve of adjustment is an hypothesis

"""""-:",,'\

that postulates that when students arrive they are optimistic \
and excited about the new cultural surroundings, and they
have high expectations of benefiting from·the educational
experience.

The next phase i.s often a period of stress and

adaptation, and the students experience "eultural shock."
i

l

It is during this phase that the serious problems arise; they
may have difficulties with language, food, housing, and social
interaction.

In the third stage, the students begin to under-

st2...nd the host eulture and the process of adjustment.
tural shock" begins to w::tne.

\

l
\

\

"Cul-

The students are more satis-

fied, more :f11.1ent in English, mo:ce ·familiar with social expectRtiOi18, and thus can cope more readily in their foreign role.

)
l
1

During the fourth stage they begin to accept the host culture in a balanced picture of positive and negative aspects
(Brislin and Van Buren, 1974).
Initially, most of the foreign students' problems are

l

I

I

!
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concerned with the adjustment to their new physical and
academic environment.

Immediately after the foreign stu-

dent arrives he encouniers a change in food preparation, a
different climatic environment and a new language.

Dif-

ferences in clothing styles, housing arrangements, monetary
system, time brientation and modes of social interaction
present problems during the early days of the students'
educational experience abroad.

In addition to these he may

find different academic systems, all of which may upset his
expectations about the United States.
Language is probably one of the most important factors
in the adjustment process, and the extent ·of problems encountered will be determined by the command of English
that the students bring with them and by their language
acquisition during the sojourn experience (DuBois, 1956).
For some students, this is slow.

This may occur because,

in·attempting to reduce their anxieties caused by being away
from home, they join groups from their own country and
spea.k their own langauge most of the ti.me (Lundstedt, 1963).
Culture is another important factor in defining the
difficulties and the patterns of adaptation that somehow
are similar across cultures
foreign students,

(Klein, 1977).

.
especially Middle

Many

Eastern, Latin American,
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and Asian students, seem to share many cultural simiarities
even though their native language and the cultures from
which they come are different.

Middle Eastern students

\l

---·-···· ··-···-·---·--········-··-- ...... -----·-··----······-·-····--·-··· ....................

\

come from a society similar to that of Latin America.
which remains male-dominated and where women play a secondary role (Parker, 1976).

\
~.;

\

\

Latin American, as well as

Asian socio-cultural patterns, are characterized by strong
~--------·~-----.

family units, paternalism, paternalistic hierarchical
---· --·······--···
----·--·-·--· ---··--··- ·------···

... ··- .....

relationships and reverence for older people.
much respect for authority and loyalty
and
---------------th~

There is

obe~~-E?fl.~~

to

system (Holland, 1976).
Another problem results from the way a student may

view

the

American culture.

In spite of the fact that

the United States may appear to be more advanced technologically than their own countries, Latin American
students usually consider their cultural environment
superior and their background "more humanistic and intellectual than the materialism of North America" (Neal,
1961, p. 81).

It is possible that the students from

other countries may also share this point of view.
Despite

such views, a foreign student must be obser-

vant and adjust himself to American ways of living that
are different from his own.

He must be flexible, yet at

the same time keep his identity.
have the proper

pe~sonnel

If a college does not

or facilities, it can turn

a foreign student's expectations of a useful educational
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experience into a disappointing encounter with American
culture.

This, in turn, can result in misunderstanding when

the student returns home (Ramberg, 1977).
And finally, the academic pressures in American instituitions have also created problems for international students.

Many of the academic problems of foreign students

are not generated by their own cultures.

Selby

& Woods

(1966) claimed that the competitive nature of the American
educational system and the high pressures placed upon individual students because of the language barrier have contributed to the creation of the academic problems of foreign
students.
Academic Problems
The academic success of foreign students in American
universities is determined to a large extent by the learner's
adjustment to new academic demands and to the institutional
setting, the professors and the classmates with whom they
must interact (Brislin, 1975).
be equally important.

However, other factors may

Significant factors include the

demonstrated academic ability of the students and their
English proficiency.

Therefore, the selection process

through which the students are chosen is also important
in predicting whether they will succeed during their stay
(Prrtman, 1961).

Lack of academic advisement is also a major problem.
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Foreign students need academic orientation at the beginning
of their training.

Many researchers stress the need for

counseling in the selection of courses which will fulfill
the students' own objectives and be relevant to the needs
and the welfare of their countries.

They also need informa-

tion about academic standards and degree requirements
(Sanders, 1978).

The emphasis which American univer-

sities place upon individual research and application needs
to be explained (Neal, 1961, p. 83).

Adequate orientation

can assist to reduce academic failure in the students who
have been transplanted into a different academic system.
Useem reported that regular weekly assignments,·participation in classroom discussion, the system of quizzes
and timed tests (Useem and Useem, 1955) were major academic
problems,

It is also necessary to provide instruction

in the use of

laborat~ries,

libraries and electronic equip-

ment which may be unfamiliar to the students and to delineate
the calibre of work required in each course.
spite of

However, in

the problems, Walton (1968) hypothesized that

on the basis of grades received as an index of performance,
foreign students seem to do about as well as American students, although there

lS

a variation from university to

un:l ve:rsi ty.
English is the first barrier encountered by foreign
students.

All Latin American students como from countries

where English is not tho first language (Sanders, 1978).

Researchers believe that English proficiency is an important
factor in the students' academic performance (Vernoff,
1963).

This is especially true at the graduate level in

which students are expected to write scholarly papers
using specific formats which are above their command of
English.

There is also a relationship between the students'

language proficiency and their satisfaction with learning
and their social experience (Morris, 1960; Hountras, 1957;
McNeal, 1961).

Dizney and Roskens (1964) placed importance

upon the knowledge of English and study habits, and they
concluded that proficiency in English is one of the most
j_mportant factors in academic performance :For foreign stu-dents in American universities.
Non-Academic Problems
Most of the foreign students have similar adjustment
problems after they arrive in a new country.
one may react differently (Morris, 1956).

However, each

They are under

pressure and are compelled to succeed in their careers because of political problems in their countries, the family
sacrifices to send them abroad, and their national pride
and the needs of their countries (Putnam> J 961).
Alsaffar (1976), in a study conducted at the University ot Tennessee, reported that separatio11 from their families,
finances, the English language, housing, adequacy of education and dating were the most important problems mentioned
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by foreign students.

The most frequent problems, however,

are related to financial difficulties.

Students who come to

the United States •with. limited financial resources may
have financial problems (Sanders, 1978).

Most of the

foreign students are intent upon finding a job in order
to support themselves, but immigration regulations limit
their opportunities to work (Deutsch, 1970).

Putman (1961)

agreed that financial resources are an important factor in
the educational success of foreign students.

It is dif-

ficult to study and be successful academically if one is
worried about financial problems.

Mannazola (1976) and

Melendez and Craig (1970), reported that most of the Latin
American students felt that financial problems were of the
greatest importance to them, followed by aeademic difficulties; and those of 1eaBt importance are related to
religious activities and attitudes.
Other problems related to the physical environment
are difficulties in

loca~ing

accustomed to the food.
j_can food
r:;r·l)
19
' ~.,)I

•

is

an apartment and in becoming

Many foreigners believe that Amer-

healthful but tasteless (Beals 8L Humphreys,

Also American cuisine is lacking in spices for the

ta.ste of "L<Ltinos."

Food preparatj_on in a foreign coun-

try is difficult since most students have not learned to
cook while still .in their own eountries.
In regard to psychological problems, Mannazola (1976),
in his 8tudy,

found that foreign

studr~nts

de:;d. with peree:i.ved

stresses in varying ways depending upon their sex, educational level, and places of origin.

The major findings

indicated that female students utilize counseling and
other human services provided by the university in coping
with their problems.

Male students, on the other hand,

tended to try to solve problems by themselves without
utilizing human services.
In learning to adjust culturally, many foreign students observe the behavior of their American classmates
and adjust themselves to the American ways of living
that are different from theirs.

One of the biggest prob-

lems of the students is the feeling of being lost and the
feeling of loneliness which they experience at the beginning
of their stay.

They feel isolated in a new country be-

cause of their :inability to communicate with people
(Altscher, 1976).
In summary, i.t is important to consider the non-·
academic problems which affect the adjustment and the
academic performance of the student.

Putman (1961)

concluded that non-academic problems such as financial
troubles, inadequate study habits, and different cultural backgrounds affect the academic performance of the
students as well as their social and emotional wellbeing anj a.djustment to the new environment.
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Attitudes Toward Returning to th_e Country
of Origin and the Readjustment Process
Attitudes
Foreign students experience a great deal of ambivalence
as the time to return home approaches.

Although they have

a desire to see family and friends again, many of the foreign
students educated in the United States decide not to return
to their country of origin upon completion of their studies.
The main reason for this decision is that the American standard of living and professional opportunities are more attractive to the students than those in their own countries
(Kindleberger, 1968).

The individuals become frustrated in

their own countries by the lack of the technical equipment
to which they have become accustomed in the United States
(Dubois, 1956).

There are also students who, during their

stay in the United States, had assumed that the educational
system could be translated to their own countries.

They

returned wtth revoluti6nary ideas to make innovations in
their countries, and after they became disappointed, they
decided to return to the United States (Minor, 1961).
!te1l<!i~..:.stment

of Students Returning

Hom~.

When an American university confers degrees upon
foreign students from underdeveloped countries, it uriually
does so with the exception that the students will. return
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home and become instrumental in the change and progress
of their own countries.

The countries of the Third

World, such as Latin America, need trained people.

Never-

theless, when the students return home, they experience
a sense of insecurity and disorientation as a consequence
of having been exposed to another culture different from
their own.

This is a reverse cultural shock which requires

readjustment to the old environment which appears foreign
to them after a long stay in the U.S. (Corey, 1979;
Sanders, 1979).
At the beginning, the students experience a change
within themselves.
are not the same.

They notice that as individaals they
Perhaps they have become more open-

minded and have more liberal ideas (March, 1975; Rogers,
·1971; Brislin & Van Buren, 1974).

Gullahorn and Gullahorn

(1963) found in their study that, as a consequence of the
experience abroad, the students have acquired new expectations and new identities.

They find that they have dif-

ferent values, expectations and behaviors upon their return borne.

They have become accustomed to a different

life style and have enjoyed an independence and freedom
which they have not had at home.

They have also become

more critical of their own people and culture, and have
unrealistic expectations about jobs and people.
Many times they experience frustration in their professional lives as a consequence of their stay abroad.
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There may be changes in the political situation, lack of
national goals, poli tjjcizatian of offices, lack of facilities and an absence of professional education programs
to keep up with new developments or knowledge (March,
1975; Brislin

& Pedersen, 1976; Rogers, 1971).

They have

experienced much stimulation in their careers with high
academic standards in the United States, but at home
they find it difficult to readjust to a country that is
academically, economically and socially very different
from America

(Brislin

& Pedersen, 1976).

March (1975)

discusses the problems the students face when they are
not seen as change agents upon their return home.

Gama

and Pedersen (1976), in a study of Brazilian students,
found that adjusting to professional life in their home
universities was difficult because of the lack of intellectual stimulation.
Several authors have referred to this reverse cultural shock as the W curve.

The student has experienced

the U curve, i.e. the initial optimism, th0n depression
and even·tual adjustment to American life.

He then must

repeat the process of adjustment upon re-entry into his
own country (Gama, 1976; Brislin

& Pedersen, 1976).

These

authors stated that the readjustment to the home environment is more difficult than going abroad because of the
changes in the students and the unchanged culture back
home.

Brislin and Van Buren (1974) point out that recent
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research suggests that students who have been successful
in adjusting to a new culture may have more difficulty
readj~sting

to their old culture.

The students who are

unable to go through the optimism and depression phases
of the W curve and finally attain a high level of satisfaction in their lives in their own culture frequently
emigrate to the United States.

Another alternative is

to go to other, more advanced Latin American countries
such as Venezuela, Brazil or Mexico.
Many students, before they return to their homes,
experience concerns or worries about their future and
their ability to readjust to the patterns of society in
their native countries (March, 1975).

This situation,

in which there is a conflict between going home or staying in the U.S., may be prevented or minimized by effective orientation or counseling by the university, and by
the placement office helping the students to plan for
their future occupations in their own countries.

Dis-

cussing possible difficulties with readjustment may also
help them prepare for their return home (Glasser, 1975).
Applicability and RAlevance of
ion to I~a tin America

7-~.mc;ric-an--~:ctuca t

Foreign countries, especially governments and Other
sponsors, have given importance to the experience of study
abroad and also to the ways in which this experience can
be applied at home to the needs and processes of change.
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'I.'he Committee on Educational Interchange Policy (1961)
found that students from underdeveloped countries believe· that American education is practical; however, when
graduate students returned to their countries, they found
no practical relevance between their training and their
career development in their own cultures (Corey, 1979).
Americans have

ass~med

that their educational system

is universal, but there is a problem in exporting it.
The applicability of United States training to other cultures should be a component of the total American educational experience (Corey, 1979)..

Deutsch

(1970)~

in his

study, concluded that foreign students are academically
satisfied but that some students feel the:theoretical
knowledge presented in universities and colleges is not
applicable to the practical problems they will encounter
upon their return to their countries.
Furthermore most of the students who return to their
countries can suffer atrophy of skills if they are not
placed in organizations which will continue to train and
build them.

'l'his occurs if students who graduate from

foreign universities are employed in jobs that are not
related to their trai.ntng or educational background, and
if the national needs of the country are not met (Gama,
1976).

The adjustment and applicability of knowledge ·of
foreign students to their professional life in their
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sponsoring universities is the most difficult re-entry problem for returnees who decide to work in higher education.
Some of them havenever taught in universities before and,
therefore, they experience difficulties in adjusting to
their new role as professors.

It is difficult teaching

in their own language the skills they had obtained in
another country.

Also because of the lack of facilities

in developing countries, the students feel that in some
fields, it is difficult to apply their knowledge and
training (Gama, 1976).
Another problem of educating students abroad was
discussed by Chiang Klizing (1975) regarding the sciences.
The students sometime feel that they cannot apply skills
learned in a technologically advanced society such as
the U.S. to the situation and particular needs of their
less developed societies.
According to Hood & Rearden, (1979), U. S. universities
have succeeded in preparing foreign students for professional careers according to American standards, but they
have not been successful in preparing these students to
return and work in their

O\\m,

countries.

the most popular field of study for

Engineering is

for~ign ~tudents.

Unfortunately for many foreign students, engineering curricula are not suited to their needs.

According to Hood &

Rearden (1979), the trend among U.S. students has been
to specialize in the most advanced engineering technologies.
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As a result many American universities have dropped from
their curricula the less sophisticated types of technologies that would have relevance for developing countries.
When foreign students go to another

country~they

usually become accustomed to the facilities of that country.

For example, students from Latin America or other

areas coming to the U. S. will find excellent facilities
in their fields of study, such as libraries, research
centers, equipped laboratories, and computer centers.

These

students often work in research and can solve mathematical
problems in a short time or call another institution to
obtain needed information.
avail~ble

Such convenience rarely is

in a developing country.

The student must be aware that innovations are very
difficult in a developing society, because these countries
usually

have a traditional system.

One of thA paradoxes

in these societies is the incapacity of the country to
make full use of the available technicians (Useem & Useem,
1965; Walker, 1930).

Students need to be taught how to

cope with technological needs at home, how to work without
the aid of sophisticated equipment and how to adapt what
they are taught in the United States.

Hood & Reardon

(1979) also suggested that U.S. universities can help

combat the problem by allowing flexibility and encouraging
programs which are more appropriate to the needs of
developing societies.

49

However, American universities know very little about
the real need for trained manpower in the countries of the
Third World.

The courses taught should have more rele-

vance to the particular cultural, geographical, political,
and economic situation (Hood
Corey, 1979).

& Reardon, 1979; Emerson, 1979;

It is necessary to inform the faculties of

the universities of the special needs of the foreign
students so they may encourage the students to concentrate
some of their research efforts and energies upon solving
the problems of their home countries.

In short, the main

goal of the foreign students in the U.S. is to be able to
apply what has been learned to the situation in their own
countries.
Recently, several programs have been organized by
the National Foreign Student Association to facilitate
the return of the students to their own countries.
such program includes re-entry seminars.

One

Workshops have

been conducted in several universities in order to help
the students who are in the last stage of their education
and to prepare

them for re-entry into the home culture.

The students study the relevance and applicability of
American education as well as the problems they ·will
face when they start

appl~ing

societies (Nelson, 1979).

new techniques in traditional
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National Loss of Professional Skills
in the Third World
Research studies indicate that there is a great deal
of discussion about the high loss of trained people from
countries which need manpower.

The students who do not

return to their countries are seen as a problem because
this contributes to the
1979; Deutch, 1970).

11

The

brain drain 11 (Kline berg & Hull,
11

brain drain 11 is the

11

movement

of highly trained persons from the less to the mmre developed nations of the world 11

(Karnappan, 1968, p. 1).

Furthermore, the number of emigrating students who have
received training abroad has increased year by year.
Most of the students who come to the United States have
recE:~:tved

help from scholarships granted by their own

countries, and their governments expect that they will
return to their own countries to assist in its development
and economic growth (Grubel, 1966).

It is a great loss

for a developing country when the students decide not to
return home upon completion of their academic training
and do not want to serve in their 'own countries (Karnappan,
1968; Eberhard, 1970).
In the case o:E Latin American countries the migra-tion of scientists to the developed countries is a major
concern of the governments (Gonzales, 1968).
11

bra.in drain 11

oY

The greatest

ir:.tellectual flight toward the United

States oceurs within the fields of engineering and mediciJ.1fJ.
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This is due to the desire of engineers and doctors to
specialize there (Franco, 1977).
Numerous reasons are given to explain the fact that
many students remain in the United States.

Some personal

factors causing the migration of students are the political
problems of their countries, the comfort of life in the
United States, the opportunity of reaching personal and
professional goals, the facilitj of getting jobs with
high salaries, and the rapid development of technology
(Walton, 1968; Lundstedh, 1963).

Students often feel

"lost" after returning home; when students remain in
another culture for several years, they often lose contact with their own countries.

They feel unfamiliar

with their native environment as many of their values
have changed as a result of their experience abroad.
These students may decide to

r~turn

to the U.S. (Dadisin,

1961).
Corey (1979) suggested that students should not be
encouraged to stay in the U.S. for a long period of time.
rl'hey should return to their countries for summer vaca-·
tions, if it is possible, to alleviate some of the shock
they will experience when they return to their old environment.

There is agreement that the probability of re-

turn::Lng home decreases as the length of stay in the TJ. S.
extends.
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The emigration of scholars has increased in most of
the countries since basic research is carried on by highly
trained individuals who go to other countries because
their own nations can't afford the expenses of the research equipment required by physicians, physicists, chemists, and biologists.

These scientists feel that they are

more productive in the United States (Grubel, 1966).

When

a country sends students abroad to learn a new science and
technology, it should plan and develop institutions which
will absorb these trained professionals when they return
and which will allow them to develop thsir fields of expertise and to be productive in their own nations
(Ritterband, 1966).
In the past,many of the countries of the Third World
have failed to extract a promise from students sent to
study abroad to return and work toward the advancement
of their own developing countries (Gryber and Scott,
1977).

Even when they do return home there is a serious

underemployment for scholars in developing areas and
sa.laries are often very lmv (Kaba, 1974, p. 46).

Baldwin

(1970) insightfully observed that losses of professional
leaders will continue until the conditions of work in the
home countries can provide full-time employment at an
attractive salary.

The skill and knowledge of these stu-

dents must also be recognized and they must be given
opportunities to maintain professional contacts abroad.
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According to Beals

& Humphreys (1970), returning students

often do not occupy a position of status and find it difficult to apply what they learned abroad.

Orien~ation P~d~rams

The orientation of the students to campus life is a
responsibility of the university (Bang, 1961).

The insti-

tution must provide a positive personal and educational
experience to help the students upon their arrival.

Dur-

ing this orientation program the Foreign Student Advisor
plays an important role.

A variety of factors such as

institutional policy, student activities, cross-cultural
counseling, admissions, testing and community relations
are all

i~volved

(Carpenter, 1969, p. 39).

In a recent study, Hamberg III (1977, p. 21) indicated
that too often American colleges and universities have
been extremely generous in enrolling overseas ·students,
but many have done little to assist internati.onal students
in achieving their expectations and needs.

Once the foreign

student has been accepted he is usually left on his own
to discover his own identity and to make his own adjustment without the counseling of a Foreign Student Advisor.
The orientation of the foreign student can be valuable
in helping him adjust to the Ameriean culture in general
and to the educational institution he is attending in
particular.

Deutsch ( 1970) :pointed out that theoretically
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the oriented foreigner will have a better capacity to function without difficulties since he should be able to predict problems with greater ease and also may have learned
how to cope with them.
Rogers (1971) supported the idea of a need for effective guidance that should be developed in each Latin
American country in order to provide prospective students
with essential information and reliable advice on the
educational programs of U.S. institutions as well as career
opportunities in their home countries.

Predeparture orienta-

tion is important as there is a need to prepare the students
in advance for some of the cultural differences they will encounter. ·Orientation programs related to arrival in the
U.S. should also be concerned with introducing students to
practical aspects of living and surviving on an American
university campus.

When students are selected by their

governments or other sponsoring agencies for preparation in
a program, they should be provided with the needed information about academic life in the United States.

Ruscoe (1968)

favors bi-national orientation terms in the home country.
Returned students who have already studied in the United
States could be helpful by sharing their experiences as foreign
students with

~he

prospective students.

The process of orientation can play an important role
in the lives of the students and can include the opportunity

55

for personal counseling.

Younger students, in particular,

may be expected to have some problems of emotional adjustment in addition to the usual practical differences in a
new cultural environment.

Also many students may require

assistance in defining their environment and their academic
goals (Edgerton, 1975).
Cross Cultural Orientation
and Guidance
"Cross-cultural orientation programs are designed to
teach members of one culture ways of interacting effectively
with minimal interpersonal misunderstanding in another culture" (Brislin

& Pedersen, 1976, p. 1).

An orientation

program for foreign students should be carefully planned
in order to meet their needs.

The goal of cross-cultural

guidance is to assist the students in adjusting to the
new environment (McMillen, 1976).
One of the essential aspects in cross-cultural guidance is the relationship between the counselor and th~
foreign student.

Essential to the counseling relation-

ship is rapport, empathy, genuineness, acceptance and
the ability to penetrate cultural barriers (Rogers, 1962).
The counseling relationship should give the counselor the
opportunity to know the cultural differences of the students, their problems, struggles of daily life, and the
way they meet their most important needs.
Each cultural group has a particular system that is
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transmitted to the members of that particular culture.
The differences in value systems become a barrier in crosscultural situations becuase they create difficulties in the
expectations of foreign advisors and students, differences
in perceptions and interpretation of each other's behavior
as well as the modes of interaction (Pedersen, 1976).

The

reason the counselor experiences difficulties in working
with the students from other cultures is that the students
are not familiar with the kind of orientation program the
university offers.

Students also expect the counselors to

be more authoritarian, giving advice and recommending
specific behavior (Arkoff, Thaver and Elkind, 1966).
A foreign student from Asia or Laiin America might
expect advice and directive guidance, while a western advisor might expect a student to be less dependent and more
self-directive.

The techniques commonly used in western

cultures may not be applicable in cross-cultural situations.
The counselor should follow the procedures discussed
by Pedersen (1976), as follows:
1.

He should be aware of his own cultural values.

2.

He should seek information in regard to the
counselee's culture and values.

3.

The counselor should develop patience, tolerance and understanding.

4.

The counselor should have an open mind and
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readiness to learn about the counselee's problems.
5.

The counselor should understand the phenomenon
of cultural shock and the counseling should be
oriented to the level of adjustment of the counselee.

6.

The counselor should be flexible in approach.

'The students need a person to whom they can go for
help in the different problems they may face on campus.

They

also need someone who can be a friend arid who has sincere
interest in them (Baron, 1975).
The Foreign Student Advisor's Office
The unj.versity through the Foreign Student Advisor
has many responsibilities for students who come from other
countries.

The office of the Foreign Student Advisor in

any university should offer a wide range of services dealing with areas such as orientation bf foreigners,

immigra-

tion regulat1ons, academic life at the university, information
on politicies, employment regulations,

financial aids,

counseling programs and coordination of international activities, visitors, faculty, and student exchanges (McMillan,
1976).

Through an interview, th~ Foreign Student Advlsor

can create a climate which enables the students to present their problems and to continue pursuing their
academic goals with fewer worries (Baron, 1975).

As a
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result of this help, periods of loneliness, financial deprivation, cultural adjustment and language difficulties
will be minimized (Baron, 1975).

The contact with the

Foreign Student Office on campus seems to be an effective
bridge to the American culture and also gives a positive
attitude toward American education (Pruitt, 1978).
One of the most difficult areas that advisors have
in working with foreign students is the legal implications
of their stay, particularly the laws regulating employment and residence in this country.

This is especially

true if they have financial problems and the need to
work (Klinger, 1977).
The office of the Foreign Student Advisor can help
the University discharge its responsibilities to the
foreign students in the following ways:
l.

Making sure that its facilities are available
to all students impartially.

2.

Ensuring that American students understand the
presence on the campus of the foreign students
and learn to work with those students.

3.

Assisting the community in undnrstanding the
role and importance of foreign students.

4.

Providing courses in which the foreign studen·ts
can learn English quickly and providing effective
training that the students can use wl1en they return home.
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5.

Providing orientation to the educational system when the students arrive and when they are
ready to return to their home country.

6.

Counseling and keeping records of work with
foreign students.

7.

Providing and coordinating a program for
foreign students and makj.ng effective use in
its own teaching and activity program of the
abilities of foreign students.

(Moore, 1966)

The Foreign Student Advisor's office should provide
services in advance of an orientation program that will
meet the needs of the students immediately upon their
a.rri val in the United States.

'rhis program should be

coordinated with English language learning, housing,
health services, and other community programs (McMillen,
1976).

Ramberg (197"/) observed that with an effective foreign
student program the students will make an adjustment to
America and American democracy more quickly and with
greater understanding.

The Foreign Student Advisor will

find his burden lessened;

the university will have a stu--

dent better equipped to handle the intricacies of the
American educational system; the general public will
have a person who contributes to its fund of knowledge because of the students' participatio.n in community aetivities;
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and instead of returning disillusioned with America and
American democracy, the students will be effective and
positive agents in furthering understanding.

Surruna:r.y
A review of related literature indicated that international education has existed since ancient times and
international students :have been coming to the United
States since the late nineteenth century.

Major research

on the adjustment of foreign students dates from the Post
World War II period when many overseas exchange programs
were initiated.
Because of a great need for economic and educational
development, most the governments of the Third World have
facil.itated student exchange as a way of improving international relations and training human resources to meet
the needs of their countries.

'l'he greatest number of

foreign students have been coming from the Middle East,
but the flov; of students from Latin America is also increasing each year.
Authorities in the field recognize that upon their
arrival in this country, Latin American students face both
academic and non-academic problems.

The difficulties of

adjusting to the different values and customs of their
new cul tv:ral environment are intensified when the students
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do not speak or write English.

However, adjustment takes

place little by little and the students learn to cope with
problems such as language, academic programs, housing,
and finances.
Studies have pointed out that upon completion of their
studies, the Latin American students will face the readjustment to their own culture· and may feel that they cannot
apply the sophisticated technology they have learned in
America to the needs of their own countries.

As a con-

sequence, many of them decide to return to the United
States or to go to another country.

This results in a

great hwnan and financial loss to their native countries.
Studies also have revealed that there is a need for
or~entation

in the country of origin to make students

aware of areas of need in their own countries and to provide them with essential information about educational
programs in the United States.

American universities

also need to give the foreign students orientation and
assistance in understanding American customs and way of
life, as well as help in learning English and in

under~

standing the practical functioning of the academic system.

The role of the Foreign Student Advisor is seen to

be a very important one in facilitating the adjustment
p:coet~ss.

Helated studies of the adjustment of Latin American
students were reviewed, and it was found that few studies
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have been done in this area.

Since the last research

studies of Latin American students in th1s country were
conducted by Roscoe in 1968 and Melendez-Craig, 1970, it
is the purpose of this study to provide current information on the problems faced by Latin American students
and their adjustment to them.
The data obtained may help Latin American governments
meet their countries' personnel needs by encouraging students to study abroad and by giving financial assistance
to students who plan to enter fields which are relevant
to the needs of their countries.

Governments may also

become aware of the importance of placing returning students in well-paying positions as well as of their need
to have modern materials such as books, scientific equipment and laborat6ries in order to

impl~nent

the skills

which they have acquired during their study in the United
States.
The data may also suggest to American universities
the importance of becoming acquainted with the needs of
La·tin American countries and of offering courses, for
example in the sciences, at a less sophisticated or technological level.

This will enable students to return to

their countries and apply their skills using equipment
and materj_als which will be available to them there.
Amed.can universities might also realize the need to be
more flexible .i.n their requirements for foreign students
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allowing them to substitute more relevant and useful courses
for some which may be less applicable but mandatory for
American students.
The research design and methodology used in this study
are detailed in the next chapter.
data are reported in Chapter IV.
clusions are given in Chapter V.

The analyses of the
Recommendations and con-

CHAPTER III
RESEARCH DESIGN AND METHODOLOGY
The two preceding chapters have dealt with the statement of the problem and the review of the related literature.

This chapter is divided into five sections.

sections are presented in the following order:

The

(1) Over-

view of the Study, (2) Population and Sample, (3) Instrumentation, (4) Procedures, and (5) Statistical Analysis.

A summary of the procedures of this s"tudy completes this
chapter.

A review of related literature revealed general

concern about the adjustment problems of foreign students
in the U.S.

It was pointed out in this review that

basic, up-to-date studies are necessary in order to help
improve the effectiveness of the orientation programs in
American universities.

The major purpose of this study,

then, wia.s to invesU_ga te and identify the specific adjust-

ment problems of Latin American students attending selected California universities during 1979-1980.
More than 38,810 Latin American students were enrolled
i.n institutions of hlghe1· edueat:ion in the United States
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during 1978-1979 (Open Doors, 1978).

Latin American stu-

dents come from different countries with different socioeconomic backgrounds and they encounter a wide range of
adjustment problems during their studies in this country
and anticipate problems of readjustment upon returning to
their own countries.

In many cases, such difficulties are

intensified because the students must use a second language.
Differences in cultural background, differences in the
teaching methods and testing procedures at the university,
and non-academic problems also require adjustment on the
part of the Latin students.
The problems of foreign students in the United States
and their adjustment to the new environment have been the
main theme of numerous research studies.
studies have dealt specifically
dents.

However, few

with Latin American stu-

Since the last.research study on Latin American

students in this country was conducted by Ruscoe (1968)
and Melendez-Craig (1970), it is the purpose of this study
to provide current information on the academic and nonacademic problems faced by Latin American students and
their adjustment to them.
In an effort to evaluate the adjustment problem of
Latin American students enrolled during the 1979-1980
academic year in four selected

Northe~n

California univer-

sit:le.s, the present study was undertak.en.

One reason for
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having chosen California State University, San Jose;
California State University, Sacramento; Stanford University; and the University of the Pacific was that, in
addition to their having a high enrollment of Latin
American students, they exemplify the situation at private and state universities.

The target population consisted of all undergraduate
full-time Latin American students from Mexico, Central
Amerlca and South America who enrolled in the four universities.

It is assumed that the students in the schools

sampled could adequately represent Latin American students
in other California universities.

All four institutions in

this study are accredited by the Western Association of
Schools and Colleges and all four are located in Northern
California.

They are within 75 miles of the center of

·the research project in Stockton, California.
California State University, Sacramento is part of
the California state system and is located in Sacramento.
It has an enrollment of approximately 20,000 students.

(Bulletin of California State University, Sacramento,

1979)

California State University, San Jose is also a

Statio? University, with au Emrollmcnt of approximately
28,000 students.

This is one of the l.argest schools in

6'1

the Cal.ifornia State University and College system (Bulletin
of California State University, San Jose, 1979).
The University of the Pacific (U.O.P.) is a private
school located in Stockton, California.

It has an enroll-

ment of approximately 6,000 students (University of the
Pacific Bulletin, 1979-1980).
Stanford University is another private school located
in Stanford, California.

This university has an enroll-

ment of approximately 11,700 students (Stanford University Bulletin, 1979).
Selection of Sample
The sample was drawn from the population of Latin
American students enrolled as full-time students at the
University of the Pacific; California State University,
Sacramento; California State University, San Jose; and
Stanford University.

The sample consisted of all 240

undergraduate students representing 23 countries who had
at least one academic term of university training in the
United States and who were listed among the students enrolled during the Fall of 1979 in the four universities.
'fhe selt-Jction of the sample was structured in such a way
as to include all Latin American underg!aduatc students,
male and female, single or married, who were enrolled
in the above described universities, and it included
students from all geographical parts of Latin America.
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Undergraduate students were chosen because this study focuses
specifically on the adjustment problems of undergraduate
Latin ·American students, and because younger students face
more problems due to lack of orientation and maturity.

Other

chracteristics of the sample group were as follows:
1.

They were under a non-immigrant student F-1 or J-1
visa given by the U.S. Embassy in their countries
for their entry into the United States.

2.

They were currently registered as full-time students during the Fall, 1979.

3.

They were

prospective B.A. or B.S. students.

4.

They had completed one academic term and thus
had already faced many adjustment experiences.

The entire population of undergraduate

stud~nts

meeting

the above qualifications was used after having been identified as students by the Offices of the Foreign Student
Advisors at the California State University, San Jose;
California State University, Sacramento; Stanford University;
and the University of the Pacific.
Instrument atiori
Data Collection Instrument

In order to secure

d~ta

from the sample, and since no

instrument could be found which was appropriate for the
present study, the investigator developed a questionnaire
:for d:lta coll<:;ction.

Initia.lly,

twenty Latin 1\merican r:.;tu-

dents wore interviewed nt the University of the Pacific in
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order to gather specific knowledge of the major problems
Latin Americans face when they arrive in this country.

As

a result of these interviews, and also by modifying items
from a survey used by Ruscoe in 1968 and one used by
Yassai in 1976, a questionnaire "Adjustment Problems of
Latin American Students Attending Selected California
Universities,," was developed, giving emphasis to the
academic and non-academic problems of Latin American students.

The complete form of the questionnaire can be

found in Appendix B.
taken which were:

Two procedural tasks were under-

(1) Development of the Instrument and

(2) Pilot testing of the instrument.
'--- .. .. ... ----·-·"'
-.~

~~-

'•·

..,

Development of the Instrument
The questionnaire, ttAdjustment Problems of Latin
American Students attending Selected California Universities," was developed in order to investigate five major
areas suc.h as:
lems,

( 1) General l1dormation, ( 2) Academic Prob·-

( ~.:)) Non-Academic Problems,

( 4) Expected Problems

upon ret:urning home, and (5) Orientation Programs.

The

items were c.arefully formed to provide descriptive information about the student and to furnish the desired information
about the problems of the students.
Ninety questions relating to the above-mentioned areas
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were developed and grouped by the investigator.

In order

to establish the content validity of the questionnaire,
the investigator ascertained the capacity of the questionnaire to gather appropriate data.

The questions were sub-

mitted to a review by a committee of five professors who have
been in other countries or who have had teaching experience
in the field of International Education.

Simultaneously,

the questions were also reviewed by five foreign doctoral
students who were knowledgeable in the field related to the
study and who have had the experience of studying abroad.
Each member of both groups was asked to review individually
all the items to assure that the questions were clear, relevant and significant with relation to the present study.
Some items were reworded according to the suggestions
received~and

four items were deleted because they were not

relevant.
The questionnaire, now consisting of 86 items, was
submitted to both groups again for final approval.

The

questionnaire was then prepared for pilot testing at the
University of the Pacific.
?_:11:.2.~.:._-~~.£~ in g

The questionnaire, "'rhe Adjustmont Problems of Latin
Lhneri.can Students attending Sel octed California Univers1ties, !I

71

was pilot tested at the University of the Pacific during the
summer of 1979.

For this purpose a group of 20 Latin

American students from 20 different Latin American countries was chosen as a representative sample of the population to be studied and given the questionnaire.

These

students were selected from the list of Foreign Students
attending the University of the Pacific.

After the pilot

group was chosen, the investigator personally contacted
each of the twenty students, explained their role in the
pilot test, secured their cooperation and gave them the
qU~stionnaire

for self-administration.

In order to obtain

reactions as to the clirity and comprehensiveness of the
questions, the respondents were also asked to examine
each itemfor eonciseness, ambiguity and duplication.

Upon

the return of the questionnaire each student was interviewed to determine if the instructions were clear and if
the items themselves were understandable.
It was also important to test the questionnaire for
the degree of its reliability.

Usj_ng the Test-Retest

Reliibility proceudre, the same questionnaire was agiin
administered to the same group of twenty students.

The

two administrations took place approximately one month
apart in order to minimize a practiee effect or the memorization of the questionnaire nesponses.

The questionnaire
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was found to be understandable and students responded consistently on both administrations.

Pearson correlation

coefficients were then calculated on the basis of the
scores derived from the two administrations of the instrument.

The median item reliability coefficient for the pilot

questionnaire was .85.

Table 5 shows the reliability co-

efficients for items related to adjustment problems.

Table 5
Item Reli.abilities for Adjustment Problems of Latin American
Students to the American Culture and to the Educational
System

============·--Range

Number of Items

.90-.99

10

.80-.89

14

.70-.79

13

.60-.69

9

5~)

11

. 40--. •19

3

.30-.39

2

.20-.29

1

.l 0-· .19

1

. 50-.

---------···-·-------------·-·-··-

73

As a result of the interviews and after the testretest procedures, the suggestions about clarity and general improvement were analyzed and attempts were made to
incorporate relevant suggestions into the development of
the instrument for its final form.

One item was deleted

because it was a repetition, but otherwise no major revisions were necessary.
were made.

Some slight changes in format

At this time, with final approval of the com-

mittee, the questionnaire with 85 items seemed to have the
necessary content validity and clarity to serve the purposes of the study as it was originally designed.

The

final instrument with 85 questions was ready for administration to the sample group.

The format of the final questionnaire was closely
related to the format of the field-tested questionnaire.
The final questionnaire consisted of specific instructions to the respondents and of 85 items arranged in the
format basis of the Likert Scale for quantifying the
students' responses to each item.
The questionnaire was divided into five sections
consisting of questions designed to provide information
about the following areas:
participants;
problems;

(1) biographical background of

(2) academic problems;

(3) non-academic

( 11) antici.p2.ted problems upon returning to their

Tho
first section provided information about the background of
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each participant.

The Likert Scale was used in the second,

third, fourth, and fifth parts of the questionnaire, and
a value was assigned to each of the responses.

The five

categories for responses and their corresponding values
were as follows:

"Great Difficulty," five;

"Much Difficulty,"

four; "Average Difficulty," three; "Some Difficulty," two;
and "Little Difficulty," one.
The final step in the development of this instrument
was to prepare a cover letter addressed to the respondents.
The letter used to describe the project and solicit help
from the respondents is contained in Appendix A.
Proced1lres

In July, 1979, a letter was sent to the Foreign
Student Advisor of each of the selected institutions informing him/her about the intent of the study and asking
him/her for assistance.

The letter asked that the

For~ign

Student Advisor permit the administration of the questionnaire and that he/she indicate the number of full-time
La.t1n American undergraduate students enrolled in his/her

university.

They were also asked to furnish information

regarding the nationality of each student.

A cover letter

from Miss Anne Helm, Director of International Services at
the University of the Pacific, accompanied the investigator's
letter to the Foreign Student Advisor of each selected
uni ver::;i ty.

(See Appendix A. ).·

l\fter the insti tuU ons granted permiss i.on to eon duct
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the study and provided lists of the students through their
International Offices, the investigator personally visited
each Director of International Services.

During October,

1979, a package was prepared and given personally to each
Advisor in each of the four universities included in the
study.

Each package delivered to the Foreign Student

Advisor included a separate packet for each student participant consisting of a cover letter, a questionnaire with the
instructions and a self-addressed, return envelope. The
packets were distributed to each Latin American student
according to the enrollment in Fall, 1979.

The cover let-

ter was designed to seek cooperation from the students and
state the purpose and nature of the study.

In addition, the

cover letter conveyed a promise that all a-nswers would be
kept confidential and that no student would be identified
in the study.

The questionnaires were number-coded for

identification purposes and to facilitate follow-up contacts
if the initial return was inadequate.
The questionnaires were mailed to the students through
the International Office with a small notE; wh:Leh said "To
protect confidentiality, this has been addressed and sent
to you by the International Students Office."

All 210

unde:r:graduate students enrolled in the four universi tie8
were sent questionnaires.
After the investigator personally visited the Foreign
Student Advisor, the questionnaires were mailed by each
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university and each AdVisor at the four institutions sent
a note to the investigator informing her that the questionnaires had been mailed.
After a three-week period, a follow-up letter was
mailed to the students who did not respond promptly asking
for their cooperation in completing the questionnaire.
A deadline was established in an effort to receive as many
questionnaires as possible before the students went on
their winter vacations (See Appendix A).
By the Third Week of December, 147 questionnaires had
been returned and were used in this study for statistical
treatment.

The level of response from the participants

was sixty-one percent which the investigator attained by
following the aforementioned procednres.

The data obtained

through the questionnaire was processed and analyzed.
_Proce_§_~:!:_ng_

of_ Data

After the 147 questionnaires were received, they were
examined to ensure that each item had only one mark to prevent any invalidations.

The responses were key punched

onto I.B.M. cards and the data were then run at the Computer Services, at the University of the Pacific, Stockton,
California.

The Statistical Package for the Social Sciences

(SPSS) program yielded information about the students responses jn the form of percentage distributions of the prob1 ems faced by the students in the Academic, Non--Academic

7'7

ar~as,

expected problems upon returning home and the Orienta-

tion programs at the university.
The

data>~ere

treated by the following procedures:

First, the total scores obtained by all subjects, the
means, and the percentages of students responding to each
item were found to show how the subjects

responded to the

questionnaire, item for item, and as a whole.

Analysis

of variance procedures were employed to determine whether
at the .05 level, significant differences existed between
males and females with reference to their adjustment problems.
Sttmmary
In this chapter an overview
ized in the .study were presented.

and the procedures utiJ.The study focused on the

Adjustment Problems of Latin American students attending
selected California universities.

Latin American students

were selected from a sample of four universi.ties in Northern
California.

A total of 240 questionnaires was' distributed.

One hundred and forty-seven returned questionnaires were
used for statistical analysis in the study.
The development of the procedures for collecting data
in a systematic manner was presented.

The procedures in-

eluded (1) the selection of the Population and Sample;
(2) the development of the Instrument;

(3) Pilot Study;
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(4) the gathering of data; (5) the treatment of data and
finally the summary of the research procedures.
Ch~pter

In

Four an analysis of the data will be presented.

CHAPTER IV
PRESENTATION AND ANALYSIS OF DATA
This chapter reflects the data and analysis of the
findings obtained from the questionnaire:

The Adjustment

Problems of Latin American Students Attending Selected
California Universities.

The questionnaire was developed

as a part of this study and was sent to a selected group
of 240 undergraduate Latin American students enrolled in
each of the four Northern California universities:

Cali-

fornia State University, Sacramento; California State
University, San Jose; Stanford University, Stanford,
California; and University of the Pacific, Stockton,
California.

The undergraduate students were requested to

complete the questionnaire which included 85 items, questions asking about personal data, academic problems, nonacademic problems, anticipated problems upon returning home
and the orientation program at the university.
Responses were collected in October and November of
.!. 879.

In December 1Wi9, the investigator sent a follow-up

lett~r

to those Latin American students who had not yet

eompleT;ed the questionnaire, asking them to complete the
c-m~losed

questionnaire and return it by December, 19'79,
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before the winter vacation.
For the purpose of this study the analysis of the
data was designed:
1.

To identify the academic and non-academic problems of adjustment to the American culture and
to the American educational system, as perceived
by Latin American undergraduate students.

2.

To identify and compare the differences in problems perceived by undergraduate male and female
Latin American students from their respective
points of view.

3.

To identify the expected readjustment problems
when the students return to their own

4.

countrn~s ~----------

To determine the nature and helpfulness of orientation programs needed before the students come to
the U. S. and after their arrival.

The questionnaire was divided into five parts.

The

first part dealt with personal data; the second, third,
fourth and fifth parts were designed with Likert-type statements.

This meant that the statements were scaled from

to f).

In this study marking 5 indicated "great diffieulty,"

4 indicated "muc.h difficulty," 3 indicated

11

1

average," 2

indicated "some clifficul ty," and 1 j.ncUcated "no difficulty."
The responses of the 147 students who responded to the

questionnaire were transferred via key punch operations to
cards.

The data werE) then analyzed statistically through the.
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use of the computer programs included ih Statistical Package for the Social Sciences. (Nie, 1975).
The purpose of this chapter, then, is to present an
analysis of the statistical findings of the study.

The

previous chapter gave specific information regarding the
sources of data, the statistical procedures used and how
the data were arranged and processed.

The analyses of the

findings have been organized in this chapter as they appear
in the questionnaire.

These results answered the purposes

of this study.
The analysis included percentages to identify important problems as well as a one-way analysis of variance to
determine whether gender was related to adjustment problems.
The .05 level of significance was adopted as appropriate for
the comparisons of significant differences between the
ceived problems of males and females.

per-

Descriptive narratives

were used to explain the objective analysis of the tabulated
responses.
Tables were included in the body of the chapter when
they were considered essential for interpretation and understa.ndi.ng by the reader.
The questionnaire was distributed among a sample of 240
Latin American students.
2~~

There were 147 respondents from

Latin American countries.

This figure represents a 61%

response rate of the sample population.
Tho data were further classified into three categories
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of perceived difficulty:

little difficulty (1 - 2), aver-

age (3) and with difficulty (4 - 5).

Results of the

analysis to determine differences between male and female
are presented in statistical tables.
Background Information of the Latin American
Students Attending Selected California
Universities
The questionnaire used in this study contained twentyfive background questions which gathered data from 147 Latin
American students who returned the questionnaire (See the
first part of Appendix B).

Each of these background vari-

ables was summarized according to frequency and percentage
of responses.

The results are presented in tabular form.

Table 6 categorizes the students according to the
Table 6 shows the distribution of the

country of origin.

students according to their countries of origin.

The lar-

gest percentages of students came from Venezuela,21.1 percent,and the next largest group, 17.7 percent, came from
Mexico.

Of the twenty-three countries listed on the ques-

tionnaire,

fourteen were represented by fewer than five

students each.
Table 7 categorizes the students according to age.
Almost

hC~.l

of age or

f

of the students 4'7. 6 percent were 23 years

olde~.

However, the stngle age group of nineteen-

and twenty-years-old had the highest percentage of students
i.e., 25.9 percent.

Onl~

6.1 percent of the students were

eighteen years of age or younger.
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Table 6
Frequency and Percentage of Latin American
Students Aceording to Region of Origin

Country
Mexico

Absolute
Frequency

Relative
Frequency
%

26

17.7

Guatemala

2

1.4

Honduras

3

2.0

Nicaragua

6

4.1

El Salvador

2

1.4

Argentina

6

4.1

Costa Rica

0

0.0

Panama

0

0.0

Haiti

0

0.0

Puerto Rico

4

2.2

Chile

13

8.8

Cuba

1

0.7

,Jamaica

()

0.0

Dominie au Republic

1

0.7

Colombia

16

10.9

Venezuela

31

21.1

1

0.7

15

10 ..2

3

2.0

Guyana.
Peru
Bolivia
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Table 6.

Continued

Absolute
Frequency

Country

Relative
Frequency

%

Ecuador

1

0.7

Paraguay

5

3 .. 4

Uruguay

1

0.7

Brazil

8

5.4

147

100.0

Totals

Table 7
Frequency and Percentage of Latin American
Students According to Age
~==================================================

Age Group

----16 - 18

Absolute
Frequency

Relative
Frequency
Ol

/0

9

6.1

19

-

20

38

25.9

21

-

22

30

20.4

23 - 24

35

23.8

2G and older

35

23.8

147

100.0

'fotal

--------------·---------·
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Table 8 categorizes the students according to sex.
Table 8
Frequency and Percentage of Latin American
Students According to Sex
Relative
Frequency

Absolute
Frequency

Sex

%

Male

93

63.3

Female

54

36.7

147

100.0

Total

The results in Table 8 indicated that 63.3 percent of the
participants were male and 36.7 percent were female
students.

In other words the ratio of Latin American male

students to female is almost two to one.
Table 9 categorizes the students according to their
marital status.

Table 9 indicates that of the total sample

of the students, 81.0 percent were single and 11.3 percent
were married.
divorced.

About 4.l.percent of

.the.student~

had been

None were widowed.

Table 10 categorizes the students according to student
classification.

The results in Table 10 indicated that 34.7

percent of the students were Seniors, 12.9 percent Freshman,
16.3 percent Sophomore, 21.8 percent Junior and 14.3 were
considered unclassified.
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Table 9
Frequency and Percentage Distribution of
Latin American Students According
to Marital Status

Marital Status
Single

Absolute
Frequency

Relative
Frequency
%

119

81.0

21

14.3

Divorced and Remarried

1

0.6

Widow or Widower

0

0.0

Divorced not married

6

4.1

147

100.0

Married

Total

--------

Table 10
Frequency and Percentage Distribution of
Latin American Students According to
Students Classification

Student

Cl~ssification

Absolute
Frequency

Relative
Frequency

%

·-----------·------------------·----

Freshman

19

12.9

Gophomore

24

16.3

Junior

32

21.8

Senic·r

51

31. '7

UnclassJ:ficd

21

14.3

]_tj, 7

100.0

Total
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Table 11 categorizes the students according to

Academic

degree objectives.
Table 11
Frequency and Percentage Distribution of Latin
American Students According to Degree Objectives

Degree Objective

Absolute
Frequency

Relative
Frequency

%

1.

Bachelor

34

23.1

2.

Masters

63

42.9

3.

Ed.D.

4

2.7

4.

Ph.D.

31

21.1

5.

M.D.

8

5.4

G.

Other graduate
degree

7

4.8
--

14'7

100.0

•rotal

The results in Table 11 indicate that 23.1 percent expect
to obtain a Bachelor of Arts degree and an almost equal
percentage aspire to. tho Ph.D. and Ed.D. degrees.
ever, the

hi~hest

How-

percentage expect to earn a Master of

Arts degree.
Table 12 categorizes the students according to the
method of securing housing.
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'!'able 12
Frequency and Percentage of Latin American Students According to Method of Securing Housing

Absolute
Frequency

Method
l.

2.

%

University
Housing

80

54.4

Foreign student
office

11

7.5

3

2.0

11

7.5

20

13.6

22

15.0

147

100.0

3.

Real Estate Office

4.

A

5.

A friend from Latin

u.s.

Friend

America

G.

Relative
Frequency

Other
Total

The results in Table 12 indicates that 54.4 percent located their housing through the University Housing Office
and an additional 7.5 percent found lodging through the
Foreign Student Office on campus.

Twenty-one percent

were helped by North American friends to find housing
and

oth<~r

sources were helpful in 17 percent of the cases.

Table 13 categorizes the students according to living
accommodations.

Table 13 indicates that over one-half of

the students, 61.2 percent, live in the university residence
halls while the remainder live off campus in a variety of
living situations.
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Table 13
Frequency and Percentage of Latin American Students by
Living Accommodations

Accommodations

Relative
Frequency

Absolute
Frequency

%

l. Campus residence hall

with other students

89

60.5

2. Campus resident hall
alone

1

.7

3. Off campus alone

12

8.2

4. Off campus with
other students

20

13.6

5. Off campus with friends
who were not students 25

17.0

Total

147

100.0

Table 14 categorizes the students according to the
educational level of their parents.

Table 14 indicates that

28.6 percent of the students' fathers earned graduate degrees
as compared with 8.2 percent of their mothers.

However, it

is interesting to note that nearly an equal percentage of
mothers and fathers are college graduates.

Approximately

25 percent of both mothers and fathers had only an elemen-tary sbhool education or less.

The data suggest that

parents who have had more opportunity for education have
aspirations to send their children abroad for school.ing.

Table 14
Frequency and Percentage of Latin American Students According
to Parents! Educational Level

Educational Level

Absolute Frequency

Relative Frequency

Father

Father

Mother

%

%

Mother

1.

Earned graduate degree

42

12

28.6

8.2

2.

College graduate

31

26

21.1

17.7

0
.v.

One year college

10

15

6.8

10.2

4.

High school

29

54

78.7

36.2

5.

Less than high school

25

36

17.0

24.0

6.

Unknown

9

3

6.1

2.0

7.

Other

- -l

1

0.7

0.7

147

147

100.0

100.0

Total

C0

0
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Table 15 categorizes the students by socioeconomic
status.
Table 15
Frequency and Percentage of Latin American Students
Reported by Socioeconomic Status Level
Relative
Frequency

Absolute
Frequency

SES Level

%

1.

Upper Class

16

10.9

2.

Upper Middle Class

60

40.8

3.

Middle Class

56

38.1

4.

Lower Middle Class

13

8.8

5.

Lowr}r Class

2

1.4

147

100.0

Total

-----------Table 15 shows that 51.7 percent of the students came from
the upper and upper middle classes and 38.1 percent from
the middle class.

Hawever, 8.8 percent came from the lower

middle class and 1.4 percent were from the lower class.
Funds which are made a1ailable thr0ugh various agencies
appear to be enabling students of lower socioeconomic
status to study abroad.
~able

16 cateforizes the students by their moans of

financial support.

':
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•rable 16
Frequency and Percentage of Latin American Students
by Sources of Financial Support

Absolute
Frequency

Sources

Relative
Frequency
%

1.

Family

70

47.6

2.

u. s. Scholarship

25

17.0

3.

Personal Income

1:2

8.2

4.

Latin American
Government

34

23.1

International
Organization

2

1.4

Other

4

2.7

147

100.0

5.

6.

Total

An examination of Table 16 reveals that about one-half,
47.6 percent, were supported by their parents, the approximate percentage of upper and upper-middle class students.
Another 23.1 percent were supported by Latin American governments.

United States and International organizations granted

scholarships to an additional 18.4 percent.

Personal in-

come derived from part-time work is a source of finances
for 8.2 percent of the students.
TabJ.e 17 categorizes the students by the number of
years they have studied EngU.sh in thr) United States.

'!'able 17
Frequency and Percentage of Latin American Students
by Length of Study of EngJ.ish

·====-·
Number of Years

Absolute
Frequency

RelatJve
Frequency

%

1.

Less than a year

63

42.9

2.

One to two years

39

26.5

3.

Three to four years

19

12.9

4.

Fj_ve or more

26

17.7

147

100.0

Total

Table 17 indicates that 42.9 percent have studied English
less than a year and 26.5 percent, one to two years.

Over

30 percent of the students have studied English three or
more years.
One of the questionnaire items pertained to the
proficiency level of English as perceived by the students
themselves.

Table 18 categorized students by language

ability.
Table 18 shows that slightly half, 54.7 percent, of
the students responded that they had good or excellent
English proficiency when they enrolled at the University.
Twenty-one percent felt that their proficiency was fair,
but 26.2 percent perceived their English to be poor or
very poor.
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Table 18
Frequency and Percentage of Latin American Students
by their Perceived Proficiency in English

Proficiency

Absolute
Frequency

Relative
Frequency

%

1. Very Poor

17

11.6

2. Poor

20

13.6

3. Fair

31

21.1

4. Good

54

36.7

5. Excellent

25

17.0
---

147

100.0

Total

Table 19 categorizes the length of time that students
were planning to live in the United States.
Table 19
Frequency and Percentage Distribution of Latin American
Students by Length of Time Students Plan to Live in the
United States

Length of Time

Absolute
Freqtlency

Relative·
Frequency
%

______ __
..;...._

1.

Less than a Year

15

10.2

2.

One Year

27

18.4

3.

Two

30

20.4

25

17.0

50

3.-:J.. 0

147

100.0

5.

Y<-~ars

Pour or more
'fotal
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Table 19 shows that 34 percent of the students planned to
live in the United States until completion of their studies,
i.e., four or more years.

Only about 10 percent plan to

live less than a year.
Another questionnaire item referred to the point average.

Table 20 categorizes the university

stud~nts

according

to their reported grade point averages.
Table 20
Frequency and Percentage of Distribution of Latin American
Students by their Grade Point Average Earned at the
University Level

Grade Point Average
1.

2.
3.

4.
5.

Relative
Frequency

Absolute
Frequency

%

3.50 to 4.00
(B+ to A)

35

23.8

3.00 to 3.49
(B to B+)

65

44.2

2.50 to 2.99
(C+ to B)

35

23.8

2.00 to 2.49
(C to C+)

10

6.8

1.50 to l. 99
(C- to C)

2

Totals

-------·--,--

147

1'.4
----

___

100.0
. _..,.

As indicated in Table 20 about one-fourth of the students
had earned at least a 3.50 G.P.A. and another 44.2 percant
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of Latin American students had G.P.A. averages of 3.00 to
3.49.

About 7 percent of the students had a grade point

average of 2.00 or below.
Table 21 categorizes the university students according
to Financial Status.
Table 21
Frequency and Percentage of Latin American
Students by their Perceived
Financial Situation
Relative
Frequency

Absolute
Frequency

Financial

%

l.

Very Adequate

45

30.6

2.

Adequate

88

59.9

3.

Inadequate

14

9.5

t±.

Very Inadequate

0

0.0
--

147

100.0

Totals

---·-------Table 21 portrays the sample participants in terms of their
financial situation.

According to

the~e

data, 90.5 percent

of the Latin American students responded that their financial situation was adequate or very adequate.

Since 50

percent of the students come from the upper and upper-middle
classes, family support is often adequate.
government support and

scholar~hips

Furthermore,

from various agencies

augment the resources or totally support students from
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families with less financial means.

Only approximately ten

percent of the students reported inadequate finances.
Table 22 groups students according to their intentions
to return to their home countries.
Table 22
Frequency and Percentage of Distribution of Latin American
Students by their Plans to Return to Latin America

Plans to Return

Absolute
Frequency

Relative
Frequency

%

1.

Yes

88

59.9

2.

Maybe

32

21.8

3.

No .
I wi 11 go to
another eountry

8

5.4

19

12.9

147

100.0

4.

No.
I shall definitely
remain in the U.S.
Total

Table 22 indicates that 59.9 percent of the students plan
to return to their own countries while an additional 21.8
percent feel that they may return.

Of the remaining 19.3

percent, 12.9 percent definitely plan to remain in the
United States, while the others intend to go to another
eountry.
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Results on Parts :J;_L__!_II 1 IV, and V of the
guestionnaire
Several purposes related to adjustment problems of
Latin American students attending selected California
universities guided this investigation .
.~UI}pOS.Ji!._!..
~dentify

The major purpose of this studY-_ was to

the academic and non-academic problems of adjust-

ment to the American culture and to the American Educational
system~L~tin

American

un~erg!aduate

students.

In order to determine the nature and extent of the
academic and non-academic difficulties encountered by the
Latin American students, the students were asked to indicate
their degree of difficulty in each of the items.

Response

choices 1. and 2 were grouped to indicate there was "little
difficulty" while 4 and 5 reflected "substantial difficulty."
Table 23 shows the Mean Difficulty Level and Percentages of Latin American students reporting substantial or
little difficulty to various academic problems.
Analysis of the data rela.ting to academic problems of
adjustment indicates that a higher percentage of students
reported

11

1ittle difficulty 11 than reported "substantial

difficulty."

However, there are three major areas in which

at J.east 25 percent of the students reported substantial
difficulty.

Table 23
Mean Difficulty Level and Percentages of Latin American Students Reporting Substantial or Little Difficulty to Various
Academic Problems
Substantial
Difficulty

Little
Difficulty

Item

Mean

1. Feeling confident in my ability
to speak English

2.65

27.2

49.0

2.56

25.8

53.8

3. AvailabiliT-y of courses meeting
your interest and goals

2.50

25.9

51.0

4. Understanding class lectures

2.32

19.0

63.3

5. Understanding test questions

2.50

19.0

55.1

6. Writing Term Papers

2.95

31.3

38.8

7. Obtaining adequate preparation for your future career

2.53

20.4

52.4

8. Finding appropriate university
training for needs of the
country

2.63

25.8

48.9

9. Using the library system

2.26

17.7

63.3

2.27

18.3

61.3

2.

Cc~~unicating

with other stu-

dents

10. Taking class notes

tHI
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Table 23.

Continued

Item

:Mean

Substantial
Difficulty

11. Receiving assistance with
your academic problems

2.51

27.9

55.1

12. Cmr. .111uni cat ing with your
professors

2. 36

20.4

59.9

2.45

23.2

57.8

14. Adjusting to the American
style of teaching at the
University level

2.32

18.3

58.5

15. Finding enough time to
study

2.57

21.0

51.7

16. Understanding school
registration procedures

2.23

16.3

61.3

2.34

15.6

59.9

2.84

33.3

42.2

13.

17.

with your
academic advisor

Little
Difficulty

Communi~ating

Understanding the academic
structure of the unversity

18. Taking part in class discussions

19. Finding someone to assist you
in working out your
academic progra..11
2. 76

32.6

45.6

20. Getting used to the American system of grading

19.1

66.0

,,

2.21

.....
0
0

Table 23.

Continued

Item

Mean

Substantial
Difficulty

Little
Difficulty

21. CompTehending the university admissions procedures 2.21

13.6

61.3

22. Attaining satisfactory proficiency in English

2.20

14.2

62.6

23. Manipulating Language Laboratory equipment

2.08

12.6

70.0

24. Selecting appropriate courses
for your future career
2. 36

19_. 0

58.5

27.2

51.0

25. Receiving assistance from
your Fo;r.eigJ.l. Student
Advisor.

2.59

~

0

i-'

,,
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The area of oral and written communication seems to
present the greatest problem.

Twenty-seven percent of the

students lacked confidence in their ability to speak English,
and difficulty in communicating with other students was reported by 25.8 percent.

Taking part in class discussions

was a problem for 33.3 percent, and writing term papers was
a difficulty for 31.3 percent.
Obtaining counseling and advice with academic problems
seems to be another area of difficulty for the Latin American
students.

Thirty-two and six-tenths percent reported that

they have substantial difficulty finding someone to assist
them in working out their academic problems while 27.9 percent indicated difficulty in receiving assistance with
academic problems.

Receiving assistance from the Foreign

Student Advisor seems to be a problem for 27.2 percent.
The lack of availability of relevant courses seems
to be a problem for some students.

Twenty-five and nine

tenths percent reported difficulty finding courses whi.ch
met their interests and goals, while 25.8 percent felt
that the university training is not appropriate to meet the
needs of their countries.
Table 24 shows the mean responses and the percentages
of students reporting difficulty in each of the 22 nonacademic areas investigated.

An analysis of the data to

each question relating to non-academic problems indicates
th~t

in most areas a higher

percenta~e

of students reported

Table 24
Mean Difficulty and Percentages of Latin American Students Reporting Substantial
of Little Difficulty to Various Non-Academic Problems

Mean

Percent with
Difficulty

Percent with Little
Difficulty

Finding satisfactory place to
live

2.28

19.0

57.9

2.

Dating North Americans

2.47

25.8

55.8

3.

Cormnunicating with people

2.36

21.1

57.9

4.

Eating North American food

2.36

26.5

59.9

5.

Getting used to living in a
foreign culture

2.27

17.7

60.6

6.

Feeling accepted

2.34

15.7

57.2

7.

Getting help for problems

2.35

17.0

59.9

8.

Securing current information
about the political situation in your country

3.13

41.5

38.7

Obtaining sufficient international news through U.S.A.
media

3.30

48.3

32.0

Getting help in financial
situations

2.72

34.0

51.0

Non-Academic Problems
l.

9.

10.

!-'

0

11.

,,

Developing social contacts

2.44

21.0

53.1

(.'l

Table 24.

Continued
Percent with
Difficulty

Percent with little Difficulty

Ndn~Academic P~oblems

Mean

12. Getting along with your
roommate

2.11

17.7

67.3

13. Obtaining sufficient funds
from your country

2.45

29.2

59.1

14. Adjusting to socialization
patterns of North Americans

2.45

19.1

55.8

15. Feeling comfortable in
American social gatherins

2.63

26.5

49.6

16. Having religious services

2.32

19.1

57.1

17.

Finding transportation

2.66

29.9

48.3

18.

Having to cook

2.36

27.2

50.5

19.

Having

2.31

21.8

63.3

20.

Sdheduling activities long
time in advance

2.66

28.5

50.4

Obtaining adequate medical services provided by
the university

2.53

25.8

53.1

Receiving Personal counseling

2.57

25.2

49.7

21.

22.

It\: ml I .it

t~

do housekeeping

i I

ml

!-'
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"little difficulty" than reported "substantial difficulty."
However, one notable exception was in the area of receiving
news about their native countries.

Forty-one and five-

tenths percent noted that securing current information about
the political situation in their own countries was difficult
and 48.3 percent reported a problem of obtaining sufficient
international news through the United States media.
Finances presented problems to approximately one-third
of the students.

Getting help in financial situations proved

difficult for 34 percent of the students and 29.2 percent
reported a problem in obtaining sufficient funds from their
countries.
Social interaction was another area in which considerable adjustment was necessary . . Feeling comfortable in
American social gatherings
of the students.

was a problem for 26.5 percent

Dating North Americans was noted as

difficult by 25.8 percent.
Miscellaneous problems reflected difficulty in adjusting to various aspects of the American

cultu~e.

Learning to

schedule activities a long time in advance seemed difficult
for 28.5 percent, reflecting differences in time orientation
~etween

the North Americans and Latin American cultures.

Twenty-five and eight-tenths percent and 25.2 percent, respectively, mentioned difficulty in obtaining adequate medical
services from the university and in receiving personal counseling.

Approximately 29.9 percent had difficulty finding
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transportation; 27.2 percent of the students found that
having to cook was a problem, while eating North American
food was difficult for 26.5 percent.
PURPOSE II.

A second purpose was to identify and

compare the differences as perceived by undergraduate
male and female students from their respective viewpoints.
In order to determine whether any significant differences existed between males and females with regard to
adjustment problems, a one-way analysis of variance was
completed.

This analysis was done for each of the ques-

tions and the .05 level of significance was established.
The four areas analyzed were:

Academic Problems,

Non-Academic Problems, Anticipated Problems upon Returning
to their Native Countries, and University Orientation.
The Analysis of Perceptions of Academic Problems
are presented in Table 25.

Table 25 shows that in all but

one of the items there were no significant differences
between the academic problems as perceived by male and
female Latin American students.

On question 18 a signifi-

cant difference was obtained at the .05 level.
the means were analyzed for this question

the~

When
indicated

that females felt it was more difficult to take part in
class discussions than did males.

In general, male and

female Latin American students expressed similar difficulty
in academic areas of adjustment to U.S. university life.

Table 25
Mean Difficulty Levels and F-Raties for Academic Problems of Respondents Classified
by Sex
Academic Problems

1.

X Male

X Female

F

p

Feeling Confident in my
ability to speak English

2.59

2.83

1.434

0.2331

Communicating with other
students

2.51

2.64

0.349

0.5557

Availability of courses
meeting your interests
and goals

2.67

2.48

0.685

0.4094

4.

Understanding class lectures

2.27

2.90

0.346

0.5571

5.

Understanding test questions

2.45

2.59

0.456

0.5007

6.

Writing Term Papers

2.81

3.18

2.916

0.0895

7.

Obtaining adequate preparation for your future
ca1,eer

2.48

2.62

0.516

0.4736

Finding appropriate university training for needs
of the country

2.68

2.55

0.377

0.5404

Using the library system

2.24

2.29

0.058

0.8099

2.

3.

8.

9.

f-'

0

<.0

-
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'fable 25.

Continued

Academic Problems

--

x Maie

X Female

F

p

10.

Taking class notes

2.25

2.31

0.082

0.7744

11.

Receiving assistance with
your academic problems

2.54

2.44

0.210

0.6471

Communicating with your
professors

2.31

2.46

9.535

0.9656

Communicating with your
academic advisor

2.45

2.46

0.002

0.9609

Adjusting to the American
style of teaching at the
university level.

2.25

2.42

0.649

0.4217

Finding enough time to
study

2.59

2.55

0.030

0.8620

Understanding school registration procedures

2.12

2.40

1.905

0.1696

Understanding the academic
structure of the university

2.29

2.44

0.605

0.4379

Taking part in class discussions

2.67

3.12

4.045

0.0461*

12.
13.
14.

15.
16.
17.

18.
19.

Finding someone to assist
youi.i1 working out your
academic program

·--··------lilil1H 1 1

1\1

~
~

2.73

2.81

0.126

0.7229

0

Table 25.

Continu~d

20.
21.
22.
23.
24.

X Female

Getting used to the American system of grading

2.13

2.33

0.862

0.3546

Comprehending the university admissions procedures

2.11

2.37

1.708

0.1933

Attending satisfactory proficiency in English

2.13

2.31

0.868

0.3531

Manipulating Language Laboratory
equipment

2.02

2.18

0.677

0.4121

Selecting appropriate
courses for your future
career

2.38

2.33

0.067

0. 7963

2.51

2.74

0.869

0.3528

25 .. Receiving assistance from
your foreign student advisor

*

p

X MaJ.e

Academic Problems

F

statistical significance .05

,.....
i-'
1-l

~lr-iT~--~--~~--~----~--------------------
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The data related to non-academic problems were also
analyzed using one-way analysis of variance to determine
significant differences between males and females.
26 shows these results.

Table

The data recorded in Table 26

shows that in only one item is there a difference which
was significant at the .05 level of significance.

Females

find it more difficult than do males to get help for
problems.
An analysis of problems

anticip~ted

upon return to

the country of origin is reported in Table 27.

Table 27

shows that no significant differences at the .05 level
exist between the sexes in regard to problems anticipated
upon their return horne.
However, a high mean score on Item 6 "Obtaining support for introducing innovations in your country" indicated
that both males and females anticipate

p~oblems

in this

area.
Other areas in which possible difficulty was expressed
were:

receiving adequate salary; finding employment; and

the opportunity to apply their particular training to their
areas of major concern.
Table 28 records data concerning female and male views
on university orientation procedures.

It is indicated that

f\JnmJ.e .stuch.mts felt that the University orientation pro-

gram was holpful, but male students did not perceive it to be
~s

helpful.

Tnore was a significant difference on this one

Table 26
Mean Difficulty Levels and F-Ratio for Non-Academic Problems Classified by Sex

Non-Academic Problems

X Ma.le

X Female

F

p

Finding satisfactory place
to live

2.24

2.35

0.224

0.6367

2.

Dating North Americans

2.31

2.75

3.470

0.0695

3.

Commun~"cat.ing

2.23

2.57

2.637

0.1066

4.

Eating North American food

2.31

2.44

0.293

0.5891

......

Getting used to living in a
foreign culture

2.30

2.24

0.091

0.7629

6.

Feeling accepted

2.24

2.51

1.930

0.1669

7.

Getting help for problems

2.21

2.59

4.088

0.0450*

8.

Securing current information
about the pclitical situa~ion in your country

3.03

3.31

1.182

0.2787

Obtaining sufficient international news through U.S.A.
media

3.25

3.38

0.290

0.5912

Getting help in financial
situations

2.70

2.74

0.014

0.9052

Developing social contacts

2.38

2.55

0.659

0.9183

l.

. £;

9.

1
"
_,_v.
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Continued.

Table 26.

"Nan::-Academic Problems

X Ma.le

X Female

F

p

Getting along with your
:coorr1.'Tia tes

2.19

l. 98

1.006

0.3176

Obtaining sufficient
funds from your country

2.37

2.59

0.700

0.4041

Adjusting to socialization
patterns of North American

2.41

2.51

0.270

0.6038

Feeling comfortable in
American social gatherings

2.66

2.59

0.133

0.7154

16.

Having religious services

2.40

2.16

1.208

0.2735

17.

Finding transportation

2.64

2.70

0.055

0.8149

18.

Having to cook

2.96

2.20

1.036

0.3104

19.

Having to do housekeeping

2.35

2.24

0.233

0.6303

20

Schedulirtg activities
time. in advance

2.65

2.69

0.016

0.8994

2.66

2.31

2.203

0.1399

2.62

2.48

0.437

0.5698

12.
13.
14.
15.

21.

.... .:::..

")•"'

*

a

long

Obtaining adequate medical
service
Receiving
ing

p~rsonal

counsel-

statisical significance .05

!--'
!--'
~

Table 27
!vfean Difficulty and Levels and F-Ratios for Anticipated Problems Upon Returning
to their Native Countries by Respondents Classified by Sex

X Male

Problems
1.

2.
3.

4.
5.

6.

7.

X Female

F

p

Finding adequate material
and equipment to perform
your job

2.62

2.96

1.878

0.1727

Readjusting to your
culture

2.48

2.61

0.243

0.6228

Receiving adequate salary
for your professional
services

2.89

3.14

1.102

0.2955

Finding employment in your
area of specialization

2.62

2.98

2.015

0.1579

Finding other specialists
in your field with whom
to discuss co~~on interests

2.67

2.88

0.792

0. 3749

Obtaining support for introducing innovations in your.
country

3.34

3.25

0.145

6.7037

Finding opportunity to apply
the particular training you
received in U.S.A.

2.93

2.92

0.602

0.9691

O\ID

i-1

i-'
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Table 28
Mean Difficulty Levels and F-Rati_o for University Orientation of Respondents
Classified by Sex
Item

X Male

X Female

F

p

The Orientation Program at
the University

2.81

3.37

6.577

0.0119*

2.

The Foreign Student Office

3.03

3.16

0.385

0.5359

3.

Admission Registration
Office

3.15

3.16

0.006

0.9379

4.

Student Financial Aid

2.76

2.88

0.256

0.6134

5.

American Students

3.30

3.11

0.832

0.3633

6.

Student-to-Student Advisor
(Peer Counselor)

2.96

3.22

1.252

0.2650

'.

Hous:Lng Office

3.10

3.22

0.262

0.6092

8.

Academic Advisor

3.21

3.35

0.389

0.5336

1.

,..,

........

........
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111

:-r---
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item, but differences in other items were not significant.
PURPOSE I I I.

'l'he third

pur~o-~~

was to identify_ the

expected readjustment problems when the students return
to their countries.

The data related to the readjustment

problems were analyzed using percentages.
Table 29 shows the mean responses and the percentage
of the students reporting difficulty in each of the seven
anticipated problem areas investigated.

In Table 29 an

analysis of the data relating to anticipated problems indicates that in most areas a higher percentage of students
reported "little difficulty" than reported "substantial
difficulty."

However, in the area of "obtaining support

for introducing innovation in your country," 47.7 percent
anticipated substantial difficulty as opposed to 25.1 percent who anticipated little difficulty.

Furthermore, in

all areas surveyed, approximately one-third of the students
anticipated substantial difficulty; 39.5 percent were concerned about receiving an adequate salary; 36.7 percent
wondered if there would be an opportunity to apply the
training ·they had received in the states.
cent

~aticipated

Thirty-six

per-

substantial difficulty in finding employ-

ment in their area of specialization; 32.7 percent were concerned about adequate material and equipment to perform
their job; and 29.2 percent were concerned about finding
other specialists with whom to discuss common interest.

Tabie 29
Mean Difficulty and Percentage of Latin American Students Reporting Substantial
or Little Difficulty Upon Returning to their Native Countries

Mean

Percent with
Substantial
Difficulty

Finding adequate material and
equipment to perform your job.

2.74

32.7

48.3

Readjusting to your own
culture

2.53

27.2

56.5

Receiving adequate salary for
your professional services

2.98

39.5

43.6

Finding employment in your
area of specialization

2.75

36.1

50.3

Finding other specialists in
your field with whom to discuss common interests

2. 75

29.2

43.6

Obtaining support for introducing innovations in your
country

3.31

47.7

25.1

Finding opportunity to apply
the particular training you
received in U.S.A.

2.93

36.7

42.2

Item
l.

2.
'Q

v.

4.

5.

6.

7 .·

Percent with
Little or No
Difficulty

1-'
1-'

co

[,,

1111

I

I

,I,

-
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PUHPOSE IV.

The :fourth purp9se was to

det~rmine___!J1e

nature and helpfulness of the orientation programs before
the students came to the United States and after arrival.
The helpfulness of various people, agencies, and
university offices in orienting
life was also surveyed.

th~

student to university

Eight questions pertaining to this

aspect were included in the questionnaire and mean responses and percentages were obtained.
Table 30 records the data obtained about university
orientation programs and other people and agencies which contribute to the orientation of :students.

The table shows

that about one-third of the students 38.1 percent felt
that the orientation program arranged by the university \.vas
helpful while another third 34.0 percent felt that it was
of little help.
However, the questionnaire also revealed that only
about one-third of the students, 31.3 percent, had actually
attended an orientation program in the United States.

Of university offices 47.9 percent had found the
Housing Office to have been helpful; the Academic Advisor,
45.6 percent; the Admission and Registration Office, 41.5
percent; and Foreign Student Office, 38.7 percent were also
perceived as being helpful.

Although 34.7 percent felt

that the student Financial Aid offices were helpful, 43.5
percent rated it as little help.

Contacts with American

students and student-to-student advisors (peer counselors)
were also seen to be helpful.

Table 30
Mean Difficulty and Percentages of Latin American Students Responding to the
University Orientation Program as "Helpful" or "Of Little Help"

Mean

Percent Responding
nHelpful"

The Orientation program at
the University

3.02

38.1

34.0

2.

The foreign student office

3.08

38.7

32.6

3.

Admission .registration
office

3.15

41.5

29.3

4.

Student Financial Aid

2.81

34.7

43.5

v.

"

American students

3.23

43.6

29.2

6.

Student to Student Advisor
(Peer Counselor)

3.06

38.1

34.0

7.

Housing Office

3.15

47.9

30.6

8.

Academic Advisor

3.26

45.6

25.8

Item
l.

Percent Responding
"Of Little Help"

1-'

tv

0
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Table 31 indicates the number and percentage of students who participated in an orientation program in their
own country or in the United States prior to undertaking
their course of study.
Table 31
Frequency and Percentage of Distribution of Latin American
Students Participating in Various Orientation Programs
Prior to Undertaking Their Course of Study

Absolute
Frequency

Item
1. In your country of
origin but not in
the U.S.A.

Relative
Frequency

%

7

4.8

46

31.3

3. Both in your country
of origin and in the
U.S.A.

11

7.4

4. No participation at all

83

56.5

147

100.0

2.

In the United States
but not in your
country of origin.

Total

·------The data reveals that 31.3 percent of the students partici'J

pated in an orientation program in the United States

p~ior

to beginning studies, but only 4.8 attended an orientation
program in their own countries.

Fifty-six and a half per-

cent did not participate in any program.
Table 32 contains data concerning the number and
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percentages of students attending orientation programs spansored by various organizations or agenices in the United
States.
Table 32
Frequency and Percentage of Distribution of Latin American
Students According to their Participation in Various
Orientation Programs in the United States

Absolute
Frequency

Item

Relative
Frequency

%

1. Sponsoring Agency
Program

8

5.4

2. Private Organizations
of Program

2

1.5

3. English as a Second
Language Program

9

\ 6.1

4. University Program

54

36.7

5 . No participation at all

74

50.3

147

100.0

Total

')

The data reveal that the university sponsored orienta~
tion program was attended by the largest percentage of
students, 31.7 percent.

Orientation programs offered by

sponsoring agencies or private organizations were attended
by 6.9 percent, whereas the English as a Second Language
programs provided orientation attended by 6.1 percent.
Half of the students participated in no orientation offered
in the United States.
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Table 33 presents numbers and percentages of students
participating in orientation programs presented in their
own countries prior to coming to the United States.
Table 33
Frequency and Percentage Distribution of Latin American
Students According to their Participation in Various
Organizations and Agencies in their Native Country

Absolute
Frequency

Items

Relative
Frequency

%

19

12.9

Private Institution

8

5.4

3.

State Institution

6

4.1

4.

Sponsor Instiution

3

2.0

5.

No orientation at all
in your country.

111
--

75.6

147

100.0

1.

Government Agency

2.

Total

Data reveal that 12.9 percent of the students participated
in orientation programs sponsored by agencies of their
governments, whereas private, state and other sponsoring
institutions accounted for the participation of 11.5 percent more.

Seventy-five percent of the students received

no orientation before leaving their own countries.

The purpose of this chapter was to present ahd interpret

\
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the data which were gathered in this study in an objective
manner.

The questionnaire was distributed to 240 Latin

American students from different countries of Latin America.
The intent of the present study. was to determine the
adjustment problems of Latin American students attending
four selected Northern California universities.

The specific

areas under investigation were personal background data,
academic, non-academic problems, anticipated problems upon
return home and helpfulness of the orientation program in
their own countries and in American universities.

In gen-

eral, results clearly showed that there were few significant
dif-ferences between males and females with regard to the
academic and non-academic problems.

Only in the areas of

participation in class discussions, getting help for problems and helpfulness of the orientation program were there
significant differences at the .05 level of significance
betwen males and females.
The analysis of data also showed that among the main
problems perceived by the students in the academic area
were difficulty in oral and written communication in English,
especially writing term papers, in receiving counseling
and assistance with academic problems and the somewhat
limited availability of courses to meet the needs oJ the
students and the countries from which they came.
In the areas of non-academic problEJms the students
bad difficulty in securing current information about the
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political situation in regard to obtaining sufficient international news through the U.S. media.
help in financial situations and in

Difficulty in getting

obt~ining

their countries were also encountered.

funds from

Comfortable inter-

actions in social situations with Americans was a problem
for some students as
transportation,

was problems in daily living such as

food, preparation, planning in advance,

and obtaining medical services and personal

counseling.

Analyzing the differences in adjustment between males
in the academic area reveals that females feel that it is
more difficult to take part in class
males.

discus~ions

than do

In the area of non-academic problems, females ex-

perience more difficulty in obtaining help for problems
than do males.
In the area of expected problems upon returning home,
some of the areas of concern are those of introducing innovations in the home country, receiving adequate salary, finding
employment and the opportunity to apply their particular
training in their countries.

There was also a concern about

the availability of adequate materials and equipment and
finding other specialists wlth whom to discuss common
J.nt(~resh;.

In the areas of

orientatio~

it was revealed that only

31.1 percent of the students bad attended an orientation
program in the United States, and only 4.8 percent in their
own countries.

However, 38.1 percent folt that an orienta-

tion program was helpful.

Approximately 40 to 50 percent
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of the students felt that university offices such as Housing,
Admissions, Academic Advisor and Foreign Student Office were
helpful.

American students and peer counselors were also

perceived as helpful.
Chapter V will present a summary of the study, conclusions drawn, and recommendations for additional research.

CHAPTER V
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
This chapter presents the major results of the study
pertaining to the adjustment problems of Latin American
students attending scJ.ected Northern California universities during the 1979-1980 academic year.

The summary,

conclustons, and recommendations in this chapter closely
follow the statistical data summarized in the previous
chapter.

The purpose of this study was to investigate the adjust-

ment problems of La tin American students at tending selec-·
ted Northern California universities.

Specifically, the

study attempted to assess the current academic and nonacademic problems as well as the problems anticipated upon
returning home.

In addition the study also compared the

differences in adjustment problems between males and fe-

males.

Percentages were calculated and an analysis of

variance procedure was conducted for each of the question··naire items.

A point

.05 level of significance was adopted

:ror thes'i) eomp:H'J.sons. The concluding purposo of the study

was to dc::termi ne react ions to the typE-) of orienta tj on programs
127
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offered in Latin American and in United States universities.
The statement of the problem, purpose, assumptions,
limitations and definitions of terms used in the study were
presented in Chapter I.

The literature relative to the

study was reviewed and discussed in Chapter I I with reference
to four major areas.

These areas were:

(1) The context of

international education; (2) Adjustment problems and cultural backgrounds of foreign students; (3) Attitudes toward
returning to their country of origin; (4) Orientation programs and the role of the Foreign Student Advisor.
descriptive

The

method was utilized to conduct the investiga-

tion of adjustment problems and the research was limited to
a survey of the problems faced by Latin American undergraduate students.
A questionnaire was developed and organized in five

areas,

namely

general background, academic problems, non-

academic problems, anticipated problems upon returning home
and the helpfulness of the orientation program at the university.
A reliability coefficient of .85 was obtained for the

questionnaire through a pilot study.
was distributed to the Foreign Student

The fi11al questionnaire
Advisors,.~ho

were

asked to distribute the questionnaire to the Latin American
students.

Olle-hundrt-.:d-forty-seven questionnaires were

returned and were used for data processing, representing
a 61 percent return rate.
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The responses of the 147 questionnaires were punched
on I.B.M. cards which were analyzed by the Statistical
Package for the Social Sciences (SPSS) at the computer program center at the University of the Pacific.

The SPSS

computer progrartByielded information about the student in
the form of percentages.

A one-way analysis of variance

was used to determine if there were significant differences
in the adjustment problems of the males and the females.
The conclusions and recommendations relative to the
findings of this study were discussed in detail in this chapter.

The investigator summarized the findings of this

study in four categories.

The first category related to

academic problems and non-academic problems;

the second

was related to a comparison between males and females; the
third was related to attitudes in returning to their
home

countries; and the fourth was related to the helpful-

ness df and participation in the orientation programs at the
four Northern California universities.
Conclusions
Til'S conclus:i_ons re.lf'tted to each objective will be presented and general observations will be made under each of
the following headings:
Academic and Non-Academic Problems
'l'ho f :ind.ings of this study revealed that although 68
percent of the Latin American students surveyed are currently
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maintaining a grade-point-average of D or better, they still
encounter some academic problems.

At least one-fourth of

the students indicated that they lacked confidence:,. in speaking English and in participating in class discussions.

The

percentage could be expected to be considerably higher
among students who have been in the United States for only
one or two years.

Twenty-five percent of the sample for

this study had been in this country for three or four years.
These results support the findings of Useem and Useem (1955)
who concluded that pRrticipating in class discussions was
the major problem of foreign students.
Although students have usually acquired sufficient

:·'ji

English to communicate fairly well by the end of the first
year, they fail to understand much of the material which is
presented in lectures during the first year.

They are also

hampered in their attempts to have subject matter explained
to them by other students.

These results support the find-

ings of Alsaffar (1976) who concluded that English is one
of the main problems for foreign students.
Obtaining counseling and advice with academic problems
was reported to be of substantial difficulty by 32.6 percent
of the students.

Insufficient understanding of oral English

would certainly interfere with the counseling process and
might result in students taking courses which were not relevant to their needs and career goals.

It would indeed be

difficult for them to explain their needs to their adviser

i.n the ini t tal stages o:f their col.IT::::><:· work.
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Although adequate oral English is a problem, the need
for written English sldlls is just as important since most
courses require the writing of several papers.

Many

students experience a great deal of stress and frustration
and almost become overwhelmed in the writing of their
papers.

These results support the findings of Vernoff

(1968) who concluded that English proficiency is an important factor in determining the academic performance of
foreign students.
Another problem mentioned by the students was the lack
of courses which are relevant to their needs.

This problem

was mentioned above, but in addition to difficulties in com-munication between academic advisor and student, it is felt
that in many cases required courses are not relevant for
students from other cultures.

Furthermore, in some tech-

nological fields, students are being trained in the use of
equipment and material which nre not available in their
countries.

Some academic

ac~vj

sors do not have sufficient

knowledge about the countries of origin of the Latin
students to advise them

·adequately.

In the non-academic problems,48 percent of the students
reported problems in obtaining sufficient international hews
through

U.S. media and 41.5 percent felt that they had in-

sufficient information about the political situation in
their own countries.

This should probably be especially true

of smaller Latin countries.

However, insufficient understanding
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of oral written English could again interfere with the
students keeping abreast of the news that is available to
them in the United States.
Social interaction was also mentioned as a problem,
and again inadequate oral English skills could contribute
greatly to a lack of ease in social gatherings or on dates.
Obtaining and benefiting from personal counseling would also
be dependent upon English fluency.
differences such as food,

Adjustment to cultural

time orientation, household

chores and transportation must be made and contacts with
Americans would be the best way to learn about these customs.

Here, again, language skills are again seen as

important.
Altho4gh about one-half of the students receive their
financial help from their families, 34 percent reported
difficulty in getting help in difficult financial situations,
and 29.2 percent reported a problem obtaining sufficient
funds from their countries.

The student financial aid

office was the university office seen as being least helpful by the largest number of students.

Financial wo.rries

would add to the stress already experienced in other
areas.

The results of this study support the findings of

Mannazola (1976) and Melendez (1970) who reported that most
of the Latin American students felt that financial problems were of the greatest importance to them.
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A Comparison of Adjustment Problems
on the Dasis of Sex
Although there were few significant differences between males and females in their perception of academic
and non-academic problems, two areas were significant at
the .05 level of significance.

Females found it more dif-

ficult to participate in class discussions than did males.
This does not seem to be particularly surprising because
girls and women in the Latin culture are expected, and
in fact taught, to be less assertive and to stay in the
background.
In non-academic areas this same characteristic may contribute to the greater difficulty which females reported
having

in getting help when they encounter problems.

Latin males are encouraged to be aggressive in the solution
of problems.

The findings of the study revealed that there are no
significant differences between males and females in their
opinions about the problems they expect to have upon returning home, although the women seem to anticipate slightly
greater difficulty in most areas.

The area of greatest con-

cern to both groups was that of obtaining support for intraducing innovations into their own countries.
reflecting somewhat upon the

rele~ance

This

~ay

be

of the training they
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have received in this country, but it may also reflect their
increased awareness of a tendency to resist change on the
part of their home governments.

Having become accustomed

to the standard of living in this country, to the high
salaries and to the level of scientific technology which
exist

in the United States, Latin American students are

justifiably concerned about finding employment in their area
of specialization, receiving adequate material and equipment to perform their professional tasks, and readjusting
to their own cultures.

These results supported the find-

ings of Gama (1976) and Pedersen (1976) who concluded that
foreign students face difficulty in applying their knowledge
and training to situations in their native countries.
This may explain the uncertainty which approximateLy 40
percent of the students expressed about returning to their
own count1·ies.

Twelve and nine-tenths percent indicated

that they would definitely remain in the United States.

Only 38.1 percent of the students indicated that they
felt that the University sponsored orientation program had
been helpful, although only 31.3 had
in it.

actually~.Jparticipated

There was also a significant difference at the .05

level between the male and female opinion of its helpfulness, the females perceiving it to be more helpful.

Tho

students also reported that the services offered by various
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university offices had been helpful in varying degrees.
few availed themselves of help from private agencies.

Very
The

students also have found personal contact with American
students and peer counselors to be of benefit.
According to the findings of this study, most Latin
American governments and sponsoring agencies do not offer
orientation programs.

The results of this study support the

findings of Ruscoe (1968) who concluded that most of the
students from Latin America do no have an orientation program.
However, it is believed that the adjustment problems
of Latin American students in both academic and non-academic
areas can be greatly minimized through an increased emphasis
upon a more thorough and continuing program of orientation.
A greater emphasis upon the acquisition of skills in
oral and wtitten English, and better understanding of the
needs of foreign students by the academic advisors would permit
more relevant educational program

to

be planned.

In summary, from personal experience as a Latin American student, tbe investigator feels that the problems
which the students have experienced have been greater than
m<my of them have been willing to admit through use of
the questionnaire.

In everyday social contact they seem

more open and willi.ng to discuss problems they are facing.
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Recommendations
Beyond the conclusions listed in the study, the writer
feels that the following broad recommendations should be made
in order to provide a more successful adjustment by Latin
American students while in the United States.
1.

A complete program of orientation should include a

pre-departure orientation by the Latin American governments
or sponsoring institutions.

As a part of the program, visual

aids and literature should be used to describe the system of
American higher education and academic life.

The social nature

of American culture and its customs could also be included
in this program to help them know what to expect upon their
arrival in the United States.

An invitation to attend re-

quired orientations could be issued and the date upon which
the student should arrive should be clearly stated.

The

American universities could cooperate by sending information
which would be more descriptive of their institutions.
2.

The pre-departure orientation should provide an op-

portunity for the students to learn what the needs of their
countries are and what the opportunities for future ernploylilent might be,

thereby enabling them to set appropriate

career goals for themselves.
3.

It would be helpful if the foreign student could

be met by an American student sponsor who could help him/her

to find housing and make hisjher initial adjustment to the
new environment.

It would be even more helpful if that

person could participate in at least part of the formal
orientation program together with the Latin student, and
if he/she could maintain contact arid be available to give
assistance whenever it was needed throughout the academic
year.

The sponsor could introduce the foreign student to

American friends and give him/her an opportunity to broaden
hisjher experience of American life.
4.

The American universities should provide an exten-

sive orientation program of sufficient length to familiarize
the students with the facilities, standards and requirements of the school.

The program should also make the stu-

dents aware of the many activities and services on the campus
which are available to them.

Such information would facil-

itate the adjustment of the international students personally,
emotionally and academically.
It is important to have an interpreter to translate
basic information which the student needs to know.

A stu-

dent handbook availabe in both English and Spanish could
be a constant reference source for the students.
5,

Periodic social meetings of the Latin American stu-

dents would give them opportunities to find answers to questions and solutions to pnoblems.
averted.

Loneliness could also be

1~38

6.

Students should be required to take intensive courses

in oral and written English or demonstrate proficiency in
these areas.

Courses in English composition and in term

paper writing would be particularly helpful.

Even if it

should require a full year to become fluent in English,
time would be saved ultimately and it would greatly reduce
the stress and frustration which so many foreign students
experience.
7.

It would be most helpful to plan orientation pro-

grams for the advisors and other personnel working with the
Latin American students in various capacities.

An increased

awareness of the cultural background of the students and of
the human resource

needs of the various Latin American

countries would aid the advisors in helping students plan
a relevant and meetningful academic program.

Their attention

to the needs of the students in acquiring English would be
most important.

If there were the slightest doubt that

the student does not understand the advisor,an interpreter
could be called to assist.
8.
offered.

Praetical experience in various fields should be
For example, a student learns best what

classroom is by
9.

~tn

open

visiting and working in one.

It would be helpful if American media could pro-

vide a more balanced flow of international news but the
university has little control over that.

However, monthly

seminars could be arranged with social science professors

•
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whose area of expertise is Latin America, so that students
could voice their concerns and be btiefed on the latest
political development in their countries.
Recommendatiotls for Further Research
On the basis of the data gathered and the analysis made
in the present study, the writer feels that there exists a
need for additional research in the following areas:
1.

An investigation and enumeration of the specific
needs of Latin American countries so that education in American universities can be made more
applicable and relevant to the needs of the
developing countries.

2.

A

study of the required curricula in various

American universities a!ld a study as to their relevance J.n pi_'epa.ring the students for a professional
service in Latin America.
3.

A follow-up study to determine the extent

~o

which

Latin American students have been able to apply
their training upon their return to their native
countries.
4.

A study of academic advisors who work with Latin
American students to determine their awareness of
the cultural background and needs of the students.

5.

Although many studies have been undertaken· about
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foreign students in general, studies need to be
done about the problems of foreign students from
specific areas of the world such as Africa, Asia,
the Middle East, so the needs of those students
could be met separately.
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UNIVEl=tSITY OF 'I'HE PACIFIC

Stookton, California
95211

DII1F.CTOR,
INTERNATIDNIIL SERVICES

June 29, 1979

TO WHOM IT MAY CONCERN:
This is Vicky Ramirez, a University of the Pacific graduate student from Colombia.
She is currently undertaking a doctoral program in the School of Education's
department of Educational and Counseling Psychology. Her doctoral dissertation will
be on the "Adjustment Problems of Latin American Undergraduate Students Attending
Selected California Universities." Her research will utilize populations from four
universities in this part of California. She is currently in the process of formulating and testing the questionnaire and hopes to be able to conduct the study in the
fall of 1979.
Vicky has been an active and concerned student during her four years at U.O.P. She
is particularly sensitive to the aspects of "adjustment" on which she is now focusing
her study. She was instrumental in the creation of the position I now hold and
coordinated the student in-put in the selection process. This year she is involved
in the volunteer activities with the office which include initial orientation assist<mce
for new students, designing an extended orientation program and helping with the
devel oprnent. of a 11 handbook" for foreign students. Thus, I can reconm1end her for her
knmdedge of the topic, her sincerity and sensitivity and her ability to work cooperatively with others.
She is contaeting you at this time to discuss the possibility of applying the survey
instrurn0nt to a group of Latin American students at your university.
I vwuld appreciate any courtesies you might be able to extend to her.
Sinc.erely,

0L(_dJc~J
Ann Helm
Director of International Services
N:I/sh
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Vicky Ramirez
1025 Rose Marie Lane
Apartment II F-4
Stockton, CA 95207
Stockton, July 24, 1979
Dr:
Thornas R. Cake
Foreign Student Ad~isor
San Jose State University
Administation Building, Ro6m 201
San Jose, CA 95192
Dear Foreign Student Advisor:
I am a graduate student from Colombia, South America, and a
Doctoral candidate at the University of the Pacific, Stockton,
CA.
I am in the process of conducting a study related to the Adjustment problems of Latin American students attending s~lected
California universities. I would like to request your cooperation, in order to administer the questionnaire next September
to the Latin Americans students that were enrolled in your
institution during Spring 1979.

Your specific assistance will consist 6f getting your permission
to contact the students for a meeting or for mailing the questionnaires. I will spend a few days on your campus and I am
interested also in knowing the n~nfuer of undergraduate Latin
American students that were enrolled last Spring 1979.
The time alloted for the quostionnaire is approximately tcm
minutes. I would appreciate a respo~se from you verifying
permission to undertake such a study with the Latin Ametican
students at you~ institution.
Thank you very much for your cooperation.

Sincerely:
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Vicky Ramirez
1025 Rose Marie Lane
Apartment # F-4
Stockton, CA 95207
Stockton, July 24, 1979

Dr.
Preston J. Stegenga
Director, International Center
California State University, Sacramento
Sacramento, CA 95819
Dear Foreigh Student Advisor:
I am a graduate student from Colombia, South America and a
Doctoral candidate at the University of the Pacific,
Stockton, CA.
I am in the process of conducting a study relat~d to the
Adjustment Problems of Latin American Students Attending
Selected California Universities. I would like to request
your cooperation, in order to administer the questionnaire
next September to the Latin American students that were enrolled in your institution during Spring 1979.
Your specific assistance will consist of getting your pernrl.ssion to contact the students for a meeting or for mailing
the questionnaires. I will spend a few days on your campus
and I am interested also in knowing the number of undergraduate Latin American students that were enrolled last
Spring 1979.
The time alloted for the questionnaire is approximately ten
minutes. I would appreciate a response from you verifying
permission to undertake uuch a study with the Latin American
students at your institution.
Thank you very much for your cooperation.
Slneerely:
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1025 Rose Marie Lane
Apt. F-4
Stockton, CA 95207

Dear Latin American Student:
You have been chosen to be a part of a research study
of the Adjustment Problems of Latin American students attending selected California Universities.
The results of the entire investigation will be available to you through the Foreign Students Office during 1980.
Individual r~sponses will be kept confidential.
Would you please take time now to complete the enclosed
survey, which should require only few minutes.
Since only specific students were chosen to participate
in tbis study all responses are essential.
Your cooperation
and prompt reply will be greatly appreciated.
Thank you for your time.
Sincert~ly,

((),
~~..,(
...Vicky
~.~~'
~""'\ .
~amir _ · ~--L-~Resectrehcr
VR/css
enelosure
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Vicky Ramirez
1025 Rose Marie Lane
Apartment F-4
Stockton, CA 95207
November 10, l979

Dear Latin American student:
You recently received a letter and survey that were part
of a research study of Adjustment Problems of Latin American
Students Attending Selected California Universities. As you
may recall, only specific students were chosen to participate,
thus making the success of the study dependent upon all responses.
Your response has not yet been received. If at all possible, please take ten minutes right now to complete the enclosed copy of the survey and mail it in the addressed,
stamped envelope.
Again, a prompt reply will be genuinely appreciated.

Sincerely,

(\\~~
I
~,.\'~-.

VJ.cky am:t.re~
Color.:1bian Graduate Student
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Vicky.Ramirez
1025 Rose Marie Lane
Apartment # F-4
Stockton, CA 95207
Stockton,

July 24, 1979

Dr:
Lee A. Zeigler
Director, Bechtel International Center
Stanford University
Stanford, CA 94305
Dear Dr. Zeigler:
I am a graduate student from Colombia, South America and a
Doctoral candidate at the University of the Pacific,
Stockton, CA.
I am in the process of conducting a study related to the Adjustment Problems of Latin American Students Attending Selected
California Universities.
I would like to request your cooperation in order to administer the questionnaire next September
to the Latin American students that were enrolled in your
institution during Spring 1979.

Your specific assistance will consist of getting your permission ~o contact the students for a meeting or for mailing the
questionnaires.
I will spend a few days on your campus and I
am interested also in knowing the number of undergraduate
Latin American students that were enrolled last Spring 1979.
The time alloted for this questionnaire is approximately ten
minutes.
I would appreciate a response from you ver~fying
permission to undertake such a study with the Latin American
students at your institution.
Thank you for your cooperation.
Sincerely:
( (\_

'J::)

v~

I

,.-e-.. .~.

Vicky dRam:t~<J_
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ADJ'USTMENT PROBLEMS OF LA'l'IN AMERICAN STUDENTS
ATTENDING SELECTED CALIFORNIA UNIVERSITIES
The information in this questionnaire is being collected as a
part of a Doctoral study. You are asked to sign your name
only so that you may be contacted again in the future. The
responses of individuals will be kept strictly confidential.
Thank you for your cooepration.
Name:
Current Address: ______________.__________________________
University currently attending;
PART I:

1.

------------------

PERSONAL BACKGROUND DATA: (Write the number of the
correct answer for each of the following items'.on the
line.)
In what country were you born?
1. Mexico
2. Guatemala
~3.
Honduras
4
Nicctragua
5. Salvador
6. Argentina
7. none of these

2.
1.
,,
~J.

3.
4.
5.
6.

7.

Costa Rica
Panama
Haiti
Puerto Rico
Jamatca
Chile
none of these

3.

1.

Cuh.a

2.
5'

Santo Domingo
Dominien.n Repuhlic
ColombiH.
Venezuela

fj

Guy:lna

'7,

none of these

3.

4.
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4.
1.
2.
3.

4.
5.
6.

7.
5.

Peru
Bolivia
Ecuador
Paraguay
Uruguay
Brazil
none of these

What is your age?
1. 16-18
2.
3.

19-20
21-22

4.
5.

23-24
25 or older

6.

What is your sex?
l.
Male
2.
Female

'7.

What is your
1.
Single
2.
Married
3.
Divorced
4.
Widow or
5.
Divorced

marital status?

and remarried
widower
not married

8.

What is your student classification?
1. Freshman
2.
Sophomore
3.
Junior
4.
Senior
5.
Unclassified

9.

What is the highest degree you expect to get?
1. Bachelor
Masters
3. Ed.D .
.a... . Ph.D .
\),

~

M.D.

6.

other graduate degree
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___ 10.

In which type of facility did you live during the
first year you studied in the U.S.?
1. Campus residence hall with other students.
2.
Campus resident hall alone.
3. Off campus alone.
4. Off campus with other students.
5.
Off campus with friends who were not students.

---11.

Indicate the primary means which you used to locate
housing on your arrival at the university.
1. University housing
2.
Foreign students office
3.
Real Estate Office
4.
A U.S. friend
5.
A friend from Latin America
6. Other

- - -12.

Did you participate in an orientation program prior
to undertaking your current course of study?
1. In your country of origin but not in the U.S.A.
2.
In the United States but not in your country of
origin.
3. Both in your country of origin and in the U.S.A.
4.
No participation at all.

13.

The
by:
1.
2.
3.
4.
5.

orientation program in the U.S. was coordinated
Sponsoring agency
Private organizat~on or institute
English as a Second Language Program
University
No orientation at all

14.

The orientation program is coordinated in your home
country by:
l. Government agency
2. Private institution
3. State institution
4. Sponsor institution
5. No orientation at all in your country.

15.

How
1.
2.
3.
4,.

5.
6.

far did your father go in school?
Earned graduate degree
College graduate
One year college
High Sehool
Less than high school
I don't know
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22.

What is your approximate grade point average at the
university level?
l.
3.50-4.00 (B+ to A)
2.
3.00-3.49 (B to B+)
3.
2. 50--2. 99 (B- to B)
4.
2.00-2.49 (C to C+)
5.
1. 50·-1. 99 (C- to C)

____ 23.

How adequate was your financial support while at the
university?
1. Very adequat~
2.
Adequate
3.
Inadequate
4.
Very inadequate

- - - 24.

Do you plan to return to your country?
1. Yes
2.
Maybe
3.
No. I will go to another country.
4.
No. I shall definitely remain in the U.S.

~l?AR:!_II.._ ~~S;1t!2E~MJ"-C P_BOBI~S:

(Circle the appropriate number

in front of each of the following items to indicate
th~ degree of difficulty you had with each of the

r

following situations at the time of your arrival
at this university.)
NO
GREAT
DIFFICULTY-------·-----DIFFICULTY
l

...

2

3

4

5

t"
,)

25.

]:<.,eeling confident in my ability to speak
English.

1 .2 3 4 5

26.

l 2 3 .4 5

.~.27.

l

2 3 4 5

28.

Communicating with other students. ~Ava.i.laLi li ty (Jf courses meeting your V"
interests and goals.
Understanding class lectures. c..$i::.d. ~--·--

1 2 3 4 5

28,

l 2

':)

4

1
_._

2

'-'

4 5

29.

l

2

~3

4

()

r;·

30.

1 2 3 4 5

31.

';)

Understanding test questions. c./<C::";t,/""
Writing term papers.
t...- ..--" ~:~,[:,./·"
Obtn.i.ning adequate preparation for·your
future career.
FincUng appropriate university training
for needs of the country.

{_,/

l</·,.
~"'
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l 2 3 4 5

32.

Using the library system. -::::::.-..-/.

l 2 3 4 5

33.

Taking class notes.

1 2 3 4 -5

34.

Receiving assistance with your academic
problems.

l

2 3 4 5

35.

Comrnunica ting with your professors. ~=::::;;.--

1 2 3 4 5

36.

Communicating,_..with your academic advisor.c----

l 2 3 4 5

3'7.

Adjustt·ng t~---~h~LA.:merican style of teaching c.---·
at the university level.

1 2 3 4 5

38.

Finding enough time to study .

1 2 3 4 5

39.

Understanding school registration
cedures.

l 2 3 4 5

40.

Understanding the academic structure of
the university.

1 2 3 4 5

41.

1 2 3 4 5

42.

Taking part in class discussion. •=-·~·"-·>-··Finding someone to assist you working
out your academic program.

1 2 3 4 5

43.

Getting used to the American system of
grading.

1 2 3 4 5

44.

Comprehending the university admissions "-£::.· ·
procedures.

1 2 3 4 5

45,

l 2 :3 .4 5

46.

Attending satisfactory proficiency in ..:::--~:;::.---
English.
Manipulating language laboratories equipment .c-:::;._.

1 2 3 4 5

47.

Selecting appropriate courses for your
future career.

1 2 3 4 5

48.

Receiving assistance from your foreign <:..::-:~: .. -·
student advisor.

PART III.

.......--~...-~

pro-~.::
t..-;;::~~---

--~;:;::-::;:, ..

<-"":::.

NON ACADEMIC PROBLEMS:

12~-3.·15

49.

1 2 :3 4 5

50.

Finding a .sati:factory place: to ·.live."-";::::>
Dating North Americans.
~?

12:345

51.

Communicating with people.

~___:_..-:>/

123tJ.5

52.

Eating

"---'<::..~::.:>/

12~~45

53.

Getting used to living in a forelgii culture~---:::.::;:-

1 2 3 4 5

5-1.

J<'ae ling accepted.

l

2 3 ·1 5

55.

Getting help for problems.

1 2 3 4 5

5().

Securing current information about the (/.".
political situation in your C0 11ntry.

North American food.

,/

,,;---·c._.~"-- .-·-

/./:--':~.··
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1 2 3 4 5

57.

1 2 3 4 5

58.

1 2 3 4 5

59.

1 2 3 4 5

60.

1 2 3 4 5

61.

1 2 3 4 5

62.

12:345

63.

1 2 3 4 5

64.

1 2 3 4 5

1 2 3 4 5

65.
66.
67.
68.
69.

1231![)

70.

1 2 3 4 5
l 2 3 4 5
1 2 3 4 5

PAHT IV.

Obtaining sufficient international news "--·;:::;....,.-through U.S.A. media.
Getting help in financial situations.
Developing social contacts. d.----7>-:::-.--Getting along with your roommates. n
(l
Obtaining sufficient funds from your 't:.--r:::.--;;..country.
Adj~!_i l:!_g___!;9__ §Q_cializ ation.pa.tter.ns of L-···"--·:;:......
North Americans.
Feeling. comfortable in American social.t.:-;::~c::..-_..
-~
ga th er1ngs.
Having religious services ..,. _.. -cc.-·~;,.-··
Finding transportation ..,...>---~~-Having to cook. -=~-~:;;"'""'/.·
Having to do housekeeping.
Scheduling activities a long time in advance.~
Obtaining adequate medical serivces provided by the university.
Recei vtng personal counseling. c......-·;....---·~~-

ANTICIPATING PROBLEMS UPON RETURNING TO YOUR COUNTRY:

1 2 3 4 5

71.

1 2 3 4 5
l 2 3 4 5

72.
73.

12~~45

74.
75.

1 2 3 4 5

76.

1 2 3 4 5

77.

Finding adequate material and equipment to
perform your job.
Readjusting to your own culture.
Receiving adequate salary for your professional services.
Finding employment in your area of
specialization.
Finding other specialists in your field
with whom to discuss common interests.
Obtaining support for introducing innovations
i.n your country.
Finding opportunity to apply the particular
training you received in U.S.A.
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PART V.

UNIVERSITY ORIENTATION:
How helpful has each of the following been in assisting you to solve problems at the university?
NOT AT ALL
HELPFUL

1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5

78.
79.
80.
81.
82.
83.
84.
85.

1

2

3

4

5

VERY
HELPFUL.

The orientation program at the university.
The foreign student office.
Admission registration office.
Student Financial Aid.
American students
Student to Student Advisor (Peer
Counselor, etc.).
Housing office.
Academic advisor.

On the back of this sheet, please make any other comments or
recOimnendations you feel would help the university to p:rovide
more satisfactory programs and orientation activities for
foreign students. Please feel free to answer it in Spanish
or English.

